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FOREWORD 



The Invofvamt of parents and coinnunlty residents In the education 
of Its cUliens Is a concept that Is basic but 1nfre<)uent1y use4 In 
educational planning. Recently* the Civil Rights movement and other 
^tveflti have precipitated active community involvement In education. It 
ist hD«#evert a concept that has often been omitted In the planning of 
teacher training programs, Ttils publication addresses that omission, 

fteports published In the past decade dealing with a varied of 
parent Involvement programs strongly Indicate that the participation of 
parents in the education programs of their children has positive effects. 
The purpose for sucti Involvement oro9rams Is to encourage residents of 
the comunlty (particularly those with low incomes) and school personnel 
to worlc.t09ether to raise the educational attainment of children. Oames 
S, Coleman* author of Eoualltv of Educational Opoortunlty (1966)* suggests 
that there Is a sound educationaT bas^s for having parents participate 
In various facets of education* Including teacher education. He finds a 
direct relationship between sUKtent attainment and the degree to which 
children and parents jointly participate In all processes of education, 
Horeover» heVoncludes that there 1s a direct relationship between the 
degree to which children and parents feel they have some Influence In 
determining their own future and student attaimttnt. Involvement of 
parents In the training program for teachers* then» broadens the learn* 
ing environment of the child and* as Daniel Safran» President* Center 
for $tu<ty of Parent Involvement* notes* "complements the education 
process* contributing to the children's growth and achievement." 

The trend toward mandatory Involvement of parents and community 
residents In education Is widespread. Federal laws as well as federal 
regulations and acbnlnlstratlve guidelines re<)u1re the Involvement of 
parents and other residents In planning* Implementing* or evaluating 
fifty-seven social service^ health* and education programs In the 
Department of Health* Education* and Welfare, These forms of Involve* 
ment are varied^ some even Include connunlty action and comunlty 
development type activities. The forms of Involvement described In 
this publication* however* include only those that aid In improving the 
abilities and willingness of teachers to develop and utlliie parents or 
guardians In home and school education programs for children. 

This publication Is designed to provide a status report on parent 
and cofimnlty Involvement In teacher education through an examination of 
specific m0(^ ,s. The publication contains a general discussion of 
community liwolvement In teacher education; descriptions by program 
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representatives of programs that typify a particular nodeU conclusions 
based upon the program descriptions^ and recotmendatlons. It Is hoped 
that teacher educators* teacher education administrators* classroom 
teachers* student teachers* ctMnunlty leaders* and all who take an 
Interest In education In their connunlty will find this publication of 
use. 

This pubTlcatlon i: ^ joint product of Teacher Corps* Office 
of Education and the ERIC Clearinghouse on Teacher Education. A previous 
Clearinghouse publication on the topic was an extensive literature 
review entitled* Parental and Cownunlty Involveme nt jn^ Education and 
Teache r Education by Russell Dobson and Judith Sutton Dobson (February 
1975* 100 833» available from ERIC Document Reproduction Service* 
P,0, &0X 190* Arlington* Va, 22210), 

It Is through publications like the present one that the Clearing* 
house* Teacher Corps* and the National Institute of Education carry 
their work In teacher education further*-by analyzing and extending the 
materials available to teachers* teacher educators* and parents. 



Preston H. Royster 
Editor 
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AUTHOR*S HOTt 



The author it indebted to the following people who sub- 
mitted the descriptions of progriais i#h1ch f^nn e lerge pert 
of this study: 2* Meir end A. BrtlU Indlene University/ 
Purdue University et Indletkapolls; E. Felstrltzer* Univer- 
sity of South Cerollna; U Hegee* University of Southern 
Mississippi; J* Nangieri> Ohio University; Nlckerson* 
L Sei)o7ier> L Johns* Scrlvens* Michigan State Unlver- 
sltyt jhd Dorothy Rich* Trinity College. The author would 
also like to note that the uck of discussion of Individual 
programs under the heading* "Urban/ltural School Developetent 
Progran/ is not a criticism of the model but is rather due 
to the fact that such program doctmntatlon was not avail- 
able to the author. 
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INTRODUCTION 



Conwjnity Involvtment Is a fairly recent arrival to program develop- 
Mfit In teachtr education In the current era of educational accountability, 
Hos^ of the concern about connunlty Involvement tuts been related to 
cofRunlty control of public schools. Yet» even the nost cursory survey 
of the teacher job mrket scene aiU reveal that seldom* If ever* have 
the public schools and higher education teacher preparation institutions 
had greater need for public understanding and support than at present* 
Our natlon^s present economic Ills also contribute to the need for . 
greater understanding and Involvement of the conmunlty ¥ith Its schools 
at all levels of education. 

Dissatisfaction coupled nMU higher expectations for schools* and* 
therefore* teachers* are due In large part to the Information gap and 
Misunderstandings between school and ctmnunlty regarding conceptions of 
what schools should be doing for children. Community Involvement In 
educational programning* whether for ch11dren*s learning or teacher 
training* Is an absolute necessity for the development of alternative 
strategies and solutions for present and future educational problems. 
In the past we have beefi separate in our search for Improved education. 
The time Is now for new partnerships and collaboration In education and 
support of the professionals In educational decision making. Conminltles 
acting alone without the guidance and support of the proferslonals In 
education have not been too successful In br1n9ln9 tbout change and 
Improvement, In the same vein* educators acting alone or as part of a 
professional group have made numerous attempts over the years to br1n9 
reform. Success has been difficult In the educational area* perhaps 
I because we have failed to join forces. 

Rducators and citizens must form an Inseparable partnership; this 
holds true for teacher educators as well* In order to develop prepara- 
tion programs that will produce a community oriented teacher. These 
partners must be clear about their roles as mutually supportive partners 
In education. As Rosenber9 states, 

They must plan together* decide t09ether* and 
work t09ether for the continual Improvement 
of education and community life.' 

The concept of cultural pluralism and Its demands on education can 
also be served through comnunlty Involvement In teacher education. Dr. 
William Smith* U. 5. Teacher Corps Director* su99ests that* 
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Tht 9roup dt11ver1n9 tducitlon servlcts must 
b% coiprtsed of rtpr«s«ntttty«s from the 
ethntci ricti1» ind sxtil ort«nttttons of 
clltnts b«tng strved, A sttting without 
theM rapmtnUttves Is doomed to failure 
ind Is probably Just Insensitive to needs 
those cominltles ere ilre»d>* expressing, 2 

Snlth describes the comunity is an envlrormntil field 
forces 

that part of society which Includes ill of 
the hunan beings who have sonte kind of vest- 
ed Interest In what Is going cm In that 
school, Th^ want to pliy some kind of 
role In what goes on In that school* either 
In sending the children* or making some 
Judgments about what happens. In other- 
Mrds* they w«nt to know what the teachers* 
who ire responsible for the delivery of 
educational services* do with the klds.^ 

From another perspective* comnunlty Involvement In teacher 
education denotes Involvement of the trainee In activities and 
experiences which enhance his/her knowledge of the cofMiiunlty, 

Recoiinendatlons for connunlty Involvement In teacher education 
programs have been most persistent from proponents of the "coenu-* 
nity education concept." As far back as ig55» Melby reconmended 
that the teacher become a student of the conminlty In order to 
constantly appraise the Impact of the total comunlty upon the 
growth and development of Individual children*^ 

Although the concept of community education Is primarily 
concerned with the development of connunlty educatlcm programs* 
It has Implication and significance for teacher education. 
Even to the extent of Its definition alone* comunlty educatlor^ 
Implies the Importance of comunlty Involvement In the teacher 
training process, Conminlty education Is *^the process that 
achieves a balance and a use of all Institutional forces In 
the education of the peoples-all of the people*-of the 
comunlty,**^ 

In another work* Mlniey and LeTarte speak of the need for 
establishing Inservlce progrims to meet staff needs In community 
understanding. They suggest that Inservlce efforts for teachers 
must Include methods of relieving teacher anxiety* of demonstra^ 
ting the positive Im^ct of community involvement* and stressing 
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tht Importinct of «ducit1oni1 rtlevince to the needs of the 

r.«iwnity.^ 

Hore pointedly tomrd the preservtce educitton of tetchtrs* 
there hts been nuch tdnlsston litely thtt it most colleges end 
untvtrstttts students live In an tsolite* unreil world. As en 
tndtcttton of this idntsston nost teecher educitton progriiis ire 
now becontng mfrt fteld-bised. Fte1d-t»sed ictlvtttes mist 
Include the comntty. Contict by prospective tetchers with 
people who htve life styles that ire different from their own 
Is ilvost non-existent ^nd Is rarely If ever emphasized as an 
Integrated part of their professional prograiM. The ability to 
coNwnlcate across cultiiral barriers should be expected of all 
teacher education graductes. Toward this goal* the Study 
mission on Undergraduate Education and the Education of Teachers 
Include the following among several recommendations:' 

1. They will have to have a rich and pro- 
found knowledge of the neighborhood* 
probably of the kind thtt only living 
In, or perhaps having grown up 1n» the 
cQiwnjnIty will produce, (p. xlv) 

2. Given the alienation of school and neigh- 
borhood from each other* the street- 
worlcer^s role nay be an Interim device 
for relating community and school and 
restructuring the teacher's' role. (p. xvlll) 

3. Satellite Centers In neighborhoods for 
cooperative teaching- learning ventures* 
for educating teachers tnd developing 
neighborhood political power* If staffed 
by appropriate higher education* school* 
and neighborhood people* might assist 
the community, (p.xvll^xvlll) 

4. One method of ccnmunlty building would 
be to Insure that adult work spaces 
were opened up to children and young 
people and teachers- to -be for work 
<^portunHy and learning purposes, (p^ xvlll) 

Another force on the current educational scene which promotes 
convnunlty Involvement In the program planning Implementation 
process Is the competency based teacher educatlott ^CBTE) concept. 
The results of recent study strongly Imply that when the planning 
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ind ti^)1«ntnt1ng proc«ss ts optiMd up to the Comtsston ft proposes 
i coiplttc situritton of teicher prtpantton tn the coMuntty whtch 
tt serves. The COMilsston stresses the ti^wrtunce of developing 
plices for educittng teichers where pirtnts, chtldrtn, md ttichers 
cin rtlite tn i lutuil educational process. 

In i liter docwtintt the Study Counts s ton «tcscrtbes the concept 
of school-ctMnunt^-bised teacher educitton as the education of the 
teacher betng conducted and controlled wholly or m substanttal 
part In the schools and coonuntttes where teachers plan to teach.^ 
The result of thts strong coimttiMnt of comiuntfy nmfcers— particularly 
mtnortty students and nenbers of ntnortttes comuntttes—to coiMntty 
involvement is a multicultural program.' As more and more institutions 
develop competency t»sed programs, one characteristic of competency 
t»sed education win remain vital to progrim relevancy and that is the 
requirement for including teacher competency expectations for a pluralis- 
tic society through collaborative program planning. Despite the fact that 
the inclusion of conmunit^ in the planning process has been recognized 
as a desirable element of CBTE, a survey mide of eighty-seven colleges 
in the process of initiating such programs revealed that over one-third 
had no comiunity involvement.!^ 

Royster^l provides a rationale for conminlty involvement 
for prospective teachen; bised on the assumption that the effec- 
tiveness of a teacher of low income children is dependent upon 
the trainee's understanding of what the broad connunity is all 
about and what it has to offer* The purpose of coinmjni^ involve^ 
ment according to Royster is to encourage residents of the broad 
comunit^ (particularly those with low income) to work together 
with school personnel In order to raise the educational attain- 
ment of both children and adults. Connunity involvement thus 
Improves the linkages of community resources to the school 
through the involvement of parents and others in the coniminity 
with the education of their children. 

Involvement in teacher education by connunity people means a 
new role for parents and comminlty as well as a new role for those 
responsible for developing teacher education programs. The thrust 
toward coimunit^ involvement requires that all groups learn new 
skills for interacting in new ways with people with different 
perspectives* attitudes* and knowledge* 



n 



-4- 



ERIC 



zmmivt moutmni m the momls 



It Is the Intent of this fUfwr to rtvtew s<m of the ongoing 
attM|>ts to aitntain a broid bise of cawunity tnvolvwent In 
tetchtr •ducitton innogrMing* Iflth mry few exceptions* federal 
prognps htvt historically and prlntrlly been re^tpooslble for 
eleveting the li^wrtance of cwmlty involvemit. Perhaps the 
orlglntl Intent Ms fiscal accountability* but over the past ten 
years there has been afflrwatlon that coMunlty InvolVMent In 
pfogrw planning and livlamtatlon reaped mre Important reivants 
than fiscal accotmtabll Ity* Educational prograiMers at all levels 
are beginning to realize that coMunlty Involvement benefits all 
MeMbers of the partnership—school » coimnlty* and university—In 
their atteafyts to Improve education and especially teacher «lucat1on. 

There are Probably Innumerable approaches one nay take to study 
teacher educatlcm Prograns and consider then as nwtels of coiimlty 
Involvenent, This writer chose to utilize a conunlty conpcHtent 
matrix as a guide fcr study and consideration* In order to concep^^ 
tualize the Matrix* several (^uestlom were considered In the review 
of teacher education programs: 

1. Is some kind of training provided? 

2. If so* for whon Is the training Intended? 
For the comnunlty nenber? teacher educa- 
tion student? or both? 

3. What kinds of Involvement are sought? 

4. Is Involvement restricted to program advise- 
ment and/or decision making on the part of 
the coBwunlty merters? 

St Are outcomes for the training and/or 
Involvement activities specified for 
the target audiences—the conmunlty 
nember and teacher education student? 

Ideally* In order to be considered as a nodel of conmtnlty 
Involvement, a teacher education Program would Provide the op- 
portunity for Involvement with the program decision making process 
as well as Provide specific training for involved conmunlty mem- 
bers. Secondly* the Ideal program would require participation In 
a given conminity project or activity and lead to specific com- 
petency development for participating teacher education students* 
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' The Mtrtx tn this studly Is tnteiidtd is i cyulcfc referenct 
«j1dt for the rauler* Four c«11s are presented In the MtHx 
In order to fndfctte iihether parttclpitlon Is restricted to 
tnvolvtMttt or Includes trilntng for the conminlty umber iiid 
teecher education student* The Id^i midel vould register i 
'^es"* In ill four cells Indlcitlng that provision ln the prognm 
has been nade for both target audiences to receive training while 
being Involved In either the decision naklng process or service 
activity is indicated In Figure 1* 



Involvcnent Training 



Commlty 
Henber 

Teacher 

^ Education Student 



1 


Yes 


1 Yes 


Yes 



Figure K The Ideal teacher education conmunlty 
Involvement modet* 



In depicting other models* a W will be registered In the 
appropHate cell whenever Involvement or training activities are 
not present* The matrix will appear Immediately preceding each 
model description* Hodels were Included In this study which 
do not satisfy the ideal progran expectations so as to Include 
some alternative designs for comparisons and to generate and 
encourage refinements* A limitation of the study Is that the 
report Includes those models where information W4S readily avail** 
able and where recognition of the program as a possible model 
ome frcm selected resources* 



DESCRIPTION OF MODELS m SELEQED REPRESENTATIVE PR06RAHS 



This study Includes^ selected samples of the following federal- 
ly funded teacher education programs which reflect a conminlty 
Involvement model; 

A* Teacher Corps 

B* Urban/ftural School Development Program 
C* * Follow Through Program 
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Also Ir^luded as lixlels for stiKty: 

D* CdMMintty Schools Concept (Hott Fbunditlon) 

Et The Hone School Institute (irinity College) 

The descriptions of these proort^ere Ur^ely besed on papers 
written specifically for inclusion In this stucty by representa- 
tives of the pro^^rans* While these papers have been edited for 
stylo-and sonetlnes f^ length, th<y are generally presented here 
as submitted to the author In order to give a faithful rendering 
of ttese prognms as they are seen by those uto i4ork In them* 
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A. TMchT Can» 



Involvcnent Trttntng 



Caffnuntty 
Tetcher 

C<tuctttoft Student 



Yes 


Yes 


Yes 


Yes 



Stnce Teacher Corps through Us regultttons xonststently 
reflects the cmnuntty Involvement model described ts 1<lee1. 
extensive trettnent of the pro(irani ts Included In thts ptper. 
An overall descrtptton of Tetcher Corps ts presented es tiell 
ts spectftc projects t$ exemplary models. 

Teacher Corps fias esubllshed tn the U. S. Offtce of 
Cducatton through the enactment of Tttle V» Sectton 511 of the 
Htgher Education Act of 1965. Its objectives are (1) to s^reng^ 
then the educational opportunities available to children In areas 
having concentrations of 1oM-1ncome fwllles ai>d (z) to encourage 
colleges and universities to broaden their programs of teacher 
preparation* It attains these objectives by supporting Innova^ 
tlve programs for teacher training In poverty areas, initially. 
Teacher Corps concentrated on preservlce programs. The present 
program has evolved toward a focus on Inservlce education* Each 
year approximately 100 projects are tn operation* 

The Teacher Corps models of community Involvement require 
that each project: 

1. Hust have a Steering Comlttee respon- 
sible for overall program and policy 
decisions for the project. 

Z* Must have a School Connunlty Council 
responsible for supporting* directing* 
and coordinating teacher training 
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3. Must incliKte inproprtite and 
eqiitl rcpresentitton fran the 
schools* comtmUy* ind uni- 
versity on the Steering Com- 
mittee and School Conminlty 
Council. 

A, Hust T}rov1<le training for 

teacher Interns In the study 
of the conmunlty and its 
Implications for children's 
learning. 

S. Hust provide training and/ 
or activities for connunl^ 
MKiribers which lead to nore 
Involvement with and Im* 
proved tmderstandlng about 
schools. 12 

In moving toward this model of cofuminlty Involvement each 
Teacher Corps project develops and ItupleiRents a community e<tuci- 
Ion component for teachers* Interns* and aides designed to 
1) Increase their understanding of how to utilize community 
resources* (2) Increase their willingness to use conminlty 
resouras In the education of children* (3) Increase their 
understanding of that conminlty and its culture and (4) Improve 
their skills of training parents In how to work with children 
at home to begin and reinforce learning. Interns* teacher aides* 
and experienced teachers need essentially the same knowledge* 
appreciation* and skills to be effective In Involving the community. 
Because of differences In the status of the three groups {Interns* 
experienced teachers* teacher aides) » the training design In 
cOBinunlty education is expected to vary. The following excerpts 
are edited from a policy doament Issued by Teach«:r Corps and 
reflect the emphasis of conminlty Involvement In teaclter educa* 
tlon re<|u1red by the agency: 

Interns are full-time students who have» 
by design* approximately twenty percent 
of their time planned for a var1et;y of 
comnunlty experiences to develop their 
competencies In cotmunlty education. 
This allows them to spend extensive 
periods of time In agency assignments* 
visiting homes* and a variety of other 
activities with comminlty residents 
and parents. 

17 
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Teacher tidest 1tk«irfse» htve grtttar 
fitxtbtllty to gtln ftrst-hind kmwiedgt 
•nd tnvolvment tn • vtrtety of connunlty 
•ctlvtttes. 

The experienced teacher ifho ts Involved 
^wMWJfith jHLChin^ irsd, in-the-cliss- 
rooa responslbtltttes has less ttme* tnd 
often less tncltMtton* to spend tn tctlv- 
tttes menttoned for the ttkove groups. 
Because of these vtrlttlonSi a mntber of 
different strategies exist In providing 
connunlty education knowledQe tnd skills 
(conpetencles) to this group of partici- 
pants. 

Some trtlnln^ experiences are coanon 
to ill three groups, for example* 
senil5ars» lecturer* etc. to teach in 
understanding of the rmtltlculturtl 
co«ipo$1t1on of the comnunlty, Trtln- 
Ing and opportunity to ptrtlclpate 
In comunlty reltted tctlvltle^ for 
teacher education students (Interns)* 
teachers* and connunlty members 
cm be found In most Teacher Corp^ 
projects tnd usually Include: igency 
services; ptrent ind resident Involve^ 
ment; steering comlttees; and • 
school connunlty council, 

K Agency Services 

Trtlnlng for Interns In under- 
stand1ng*ind utilizing services 
of soclil ageficles are provided 
•nd Include: 

a) Study (collect, synthesize* 
packtge) to detennlne which 
agencies exist* the services 
th^ provide* tnd possible 
relitlonshlps of the agencies 
to education tnd the school. 
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b) Asstgniftfits tn • minber of 
ayenctcs to det«nilMf hum 
servtcas of the t9eiicffts 
miy be used by the teacher. 

Tr«tntT)9 for expertenced teachers to 
ufldersttnd «hd uttlize agency services 
include: 

«) Semtnars conducted by agency 
officials «t school or hiving 
agency officials conduct seni^ 
mrs> etc. for them in the 
agencies. 

b) Providing teachers with infor- 
mation packages (including 
legislation* guidelines* pro* 
cedures for qualifying* etc.) 
for independent study. 

c) Providing coHiminity education 
training on staff development 
days. 

2. Parent and Resident Involvement 

Training of interim and teacher 
aides relative to M) knowledge 
of the comnunity* (2) importance 
of involving parents* and (3) pro- 
cedure or techniques of involving 
then include: 

a) Surveying the community to deter- 
mine economic needs and social 
characteristics of the comtunity. 

b) Developing understanding and appre* 
ciation of the multicultural charac- 
teristics of the racial and cultural 
groups in the comnunity* through 
seminars* readings, etc. 

c) Visiting homes to learn about families 
aiK] heme conditions. 

d) Training parents to stimulate pre^- 
school children and to tutor children 
attending school. 
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e) Bringing parents Into school to 
work with tMchtrs tnd children. 

f) Attending ind observing comminlty 
Mttlngsi 

g) Serving on the project steering 
comnlttee end on the school/ 
coiiMnlty council 4 

h) Designing end developing with 
parents and/or students a conw 
munlty education project. 

Training experienced teachers this erea 
entails more limited field visits and con- 
tacts and Include the following learning 
activities: 

a) Developing an understanding of 
the needs* economic and social 
characteristics of the commu- 
nity through group seminars or ' 
sessions. 

b) Developing an understanding 
and appreciation of the multi- 
cultural characteristics of the 
racial and cultural groups In 
the comnunlty througfr seminars* 
readings* etc. 

c) Attending connmunlty meetings. 

d) Serving for specified periods 
of time on the project steering 
comnlttee and on the school/ 
community council. 

e) Involving parents In educational 
activities with the children In 
the classroom and In the field 
and supplemental education 
activities* 

3. Steering, cownlttee and School Cowminltv Council 

A part of the conmunlty education 
learning experience Includes regular 
participation In comtlttees ^nd 
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counctis thit deil with the conduct 
of the Teicher CoPf>$ project. The 
opportunity for these experiences 
ire l>rov1M In the Steering Con^ 
nlttee Aid the School Conmunlty 
Courttll* both of which ire re^ 
quired In projects is mentioned 
previously. 

The School Conminlty Council and 
Steering Connlttee ilso serve as 
an advisory body for the project 
since It consists of school par- 
ents served by the project* 
other conmunlty residents who 
are active In some educational 
program related to the objec- 
tives of the project* and se- 
lected representatives from 
the school* the Intent* and 
the university. 

Additionally* the Council and 
Comlttee assist In efforts to 
Increase the number of residents 
Involved to farther ensure that 
the component Is directed to 
the needs of the conmunlty and 
to evaluate whether the project 
Is meeting these needs and the 
objectives stated In the pro- 
posal J3 

Teacher Corps projects typically Include a staff meRd>er 
called a Comnunlty Coordinator* wfw Is assigned a number of 
responsibilities wMch vary In degree with each project* but 
are related to the cominlty education training and service 
activities of the Interns and teachers. The academic and 
experiential backgrounds of the Conmunlty Coordinators In 
Teacher Corps projects vary from project to project but one 
which Is universal Is that the Conmunlty Coordinator be a 
bona fide member of the coaiminlty he/she represents, 

A survey of the Teacher Corps projects reveals the following 
role as typical for the Conmunlty Coordinator; 

1, Arranging schedules* assignments for 
Interns and other personnel to gain 
experience In conmunlty Involvement. 
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2. Dttveloptng tnd tmplcmenttng all 
comuntty-t»se4» voluntMr assUM 
tducittonil icttvtttes and presets. 

3. Asststtng tntems tn dtsceming waiys 
to 1«im iixl plAn coop«rAttve1y wtth 
connuntty ptrsons. 

4. Intttiting crentlve ways for Involving 
parents tnd school p«rs(mne1 tn the 
development of connuntty projects. 

5. Serving as a Itatsoi) between the 
commjntty, school » and unlverstty^ 

6* Obtatntng and relating Information 
of cannmn1t;y concern to the Teacher 
Corps staff. 

7. Assisting Interns In designing) Im- 
plementing) and assessing comnunlty'' 
based programs. 

Implementing the objectives of the 
Teacher Corps In relation to comrni* 
nity-based education. 

9* Working with staff In evaluating 
the coffinunlty-based experiences 
of the Interns and teachers. 

10. Perfonning other duties relative 
to ccnmjnlV-based education as 
deemed necessary by the project 
director J* 
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Tht follotrlns «x«m>1iry project descriptions ire exi^rpts 
frm Mterlils received fron personnel issxlited with the design 
nited Tetcher Corps Projects. 

1. Ohio University Teecher Corps Project* 9th CyclelS 

Ohio Un1vers1t;y* Athens* Ohio 
Heigs Locil School Olstrlct* Poineroy* Ohio 
July 1* 1974 * June 30* 1976 

Objectives for cowunltv !nvolv<tneftt 

i) To seek more caiiittn1t;y (especlilly parent) 
Involvement In the progrtms of the mlgs 
Local School Olstrlct* that Is* otrrlcu- 
lum planning* Instruction* conferences* 
volunteer prograns* and public relations, 

b) To promote an Increased connunlty aware* 
ness In the local district with particular 
emphasis upon the role of parents In the 
reading process, 

c) To promote a continual examination of 
the learning process with particular 
emphasis on the following; (1) how 
Individuals learni and (Z) parent- 
student relationships, 

d) To promote tht formation of a 
district-wide advisory conmlttee 
open to ANYWE win can display a 
genuine, positive Interest In the 
Instructional programs of the dis- 
trict* 

Project Description 

, Since the success or failure on any new public school 
program depends to a great extent upon public understanding 
and support* the staff of the Ohio Unlverslty/Hfeigs Local 
School Olstrlct Teacher Corps Project Initiated a number of 
prograns designed to Involve a Targe cross-section of com- 
munity members. 

Since we also believe that new teachers must be know- 
ledgeable about the communities In which they work* a com- 
munity module was developed for the Teacher Corps Interns 
to enable them to develop competencies related to under- 
standing the communities of the Meigs Local School Olstrlct. 



The induli Mi deitgiMd to provide tht Intim tilth i 
virtt^ of ^^perttncis thtt mkU contrtbuti to hti fintlt- 
tirity tilth ihd ttfistttvlty to the poople tnd coimmtttti 
within the Netgt Locil School Dtstrtct* A nurtwr of issess- 
nenti vere Included for oKh ohJtcttve tn order to firovtde 
the tntim with i fictuil basis necesiiry for the production 
of a final project or learning package through which he/she 
could demonstrate his competencies* 

Honoflzatlon of statistics and data was not the ob- 
jective of this module* but such data provided a background 
from wftlch the Intern could organize a meaningful and liv* 
formative learning package* Interns could choose to work 
In teams* sharing with each other the Infotrmatlon they 

athered end sharing the responsibility for the final pro- 

ect or learning package which they produced* 

The second community program was called project Aware- 
ness* which was designed to Introduce the Teacher Corf>s 
Project to the conmunlty* During the first three months 
of the school year* each of the twenty Teacher Corps Interns* 
accompanied by one of the connunlty coordinators* visited 
ten fwllles who had children In a school In the Heigs 
Local School District* These families represented the total 
range of socio-economic levels prevalent In Heigs County* 

A breakdown of the objectives and evaluation procedure 
of Project Awareness Is as follows: 

Objectives 

a) To acquaint Heigs Local School District 
parents with Teacher Corps Interns and 
their role In the school* 

b) To aid Teacher Corps Interns (for teacher 
education value) to learn of student 
backgrounds* 

c) To be used as a screenlncf device to learn 
whether or not parents In the Heigs Local . 
School District would be Interested In 
helping children In learning to read 
better (Parent Education Project)* 

Results 

a) Number of families visited: 200 
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b) Nutibtr of stuctents the funllles v1s1t«d 
hid In the Heigs Locil School District 



1. 


Hel9S High School 


131 


2, 


NelflS ttunlnr Hloh Srhoni 


S5 


3. 


Sr«dbury School 


22 


4. 


Htrrlsonvllle ElemenUry 


12 


5. 


Middltport Elenenttry 


13 


6. 


Pomrty Elementary 


40 


7. 


Rutltnd E1einenttt7 


41 


B. 


Stien Center Elementary 


IS 


9. 


Salisbury Elementary 


17 




TOTAL 


34« 



Occupational breakdown of 


parents 






father 


rtother 


1. Professional 


27 


7 


2. Skilled Labor 


89 


16 


3. Unskilled Labor 


37 


5 


4. Miscellaneous 


11 


3 


5 . Unemployed 


3 


9 


TOTAL 


167 


"IT 



d) Parent Attitudes and Opinions 

Parent response to the four areas 
concerning attitudes and opinions toward 
the schools tnd education In general was 
overvhetmlngly positive. Very few ex* 
pressed negative attitudes and most of 
those were because of a personal experl* 
ence with a particular teacher. 

Conclusions 

Although Project Awareness required a great deal 
of time and effort* especially on the part of the Interns 
and community coordinators* It was extremely successful 
In achle^^ng Its objectives. 

The most Important results have been better 
parental understanding of the Teacher Corps Project 
and a more positive relationship with Heigs Local 



-17- 



ERIC 



25 



School Otstrlct, Partnts mrt tupressed by the fact 
that busy school personnel mmi14 takt ttiM to vtsU 
thM iiKl llstifl to their cofictms about the edttca- 
tlotial proctss. 

It ifis a result of this knowledge and an 
expressed desire on the part of the Neigs Local 
camufilty that the Teacher Corps Project In the 
Heigs Local School District offered Project PEP, 

It MS our hope that* as a result of thU 
Initial CMnunlty Instruction project* a new level 
of awareness would be developed on the part of 
parents and other co<nun1t;y menibers relative to 
the Inoortance of reading* and that participating 
adults Mttld be able to develop an expertise In 
the reading process that would enable them to 
assist the children In their comnunlV, 

The Initial OMiminlty education project was 
conducted for a period of six weeks* beglning 
Oanuary 23* 1975* and ending February 27, 1975, 
The purpose of this kick-off project was to develop 
within the coimunlty a core group of parents and 
other coRinunlty nieirt>ers trained to provide sys- 
tematic reading reinforcement In the homes and/or 
to serv« as trained teacher aides In the district's 
reading program. 

Parent reading Instnictlon was vrevld^d by 
Teacher Corps project team leaders and Interns who 
had previously participated In an Intensive flf^ 
teen (15) hour training program. This training 
program took place from January 6* 1975* to 
Oanuary 20* 1975: 

Procedures 

a) Publicity ; A team of Interns was 
Identified to develop a publicity 
campaign, Coimunlty resources such 
as the local newspaper, local radio 
station and various store fronts 
were used to disseminate Information 
to the community about the program^ 
The two project conmunlty coordinators 
were also used to make personal con- 
tact with the riembers of their re- 
spective communities and helped answer 
any questions relative to th« program. 



-18- 

26 



b) SUff TrilntM: The Instructlonil $Uff • 
consisting of Tcicher Corps teM l^iders 
ind Interns* begin in Intensive trilnlng 
progriii on Oinuify 1975* This progrM* 
consisting of i miniwm of 15 hours of 
Instructlonil ictlvltles* provided experl- 
ences In techniques ind philosophies rela- 
tive to working with i<hf1ts ind helping 
iduUs to work with children* tn addition 
to specific instructor input concerning 
course content* the trainees hid the oppor* 
tunlty to work through numerous slimilitlon 
exercises md nlcro-teichlng situations 
wMch,9<v^ practice In applying skills 
theorieimed umter controlled* supervised 
conditions* 

c) progriit Target Date and locati ons : The 
ccmnunlty adUlt Instructional Drogran 
began on Tluirsd^» Otimary 23» and met 
for six consecutive thursdays with the 
final meetina hetd on February ZI* 1975. 
Meeting times were from 6:30 P*M* till 
d:00 P*H* and the class sessions were 
held In four separate locations. The 
The Salem Center^Rutland conminltles 
met at the Rutland Elementary School ; 
the Harrlsonvllle connunlty met at the 
Harrlsonvllle £1emenUry; members of 
the 8radbun^-M1ddleport coimunltles 

met at the Meigs Junior High School; 
and» the Sal1sb«ry-Pomer<y conmunltles 
met at the Heigs High School* The 
last location wis changed to Pomeroy 
Elementary to provide convenience for 
parwits attending the sessions* 

Children *s Activities : In onier to 
enable further parent participation 
In the program, activities were pro- 
vided for children of the partlcl- 
Mnts during the class sessions. 
Facilities were made available for 
children Ages 4 - 13* Experiences 
provided Included g«nes» arts and 
crafts* tutoring and reading activi- 
ties and only the children of parti* 
cipating adults were eligible for the 
activities provided aiK] there was no 
charge to the parents for these services* 
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e) Pirtlclpants: Any iduU nsHter of the Heigs 
Locil School Distrfct could partlcfpate In 
the coMunlty project. It was not restricted 
only to parents and the pr0ject~slaff encour- 
aged any Interested comtnlty monber to attend. 

f) A special Invitation ms sent to teachers In 
the school district fnvftln^ than to *sU-1n" 
on both the staff training and parent training 
sessions. Their knoi^ledge of the local com- 
munity and Its children served as a valuable 
resource for developing a successful* relative 
program. 

si) Program Contact : The primary thrust of the 
adult training sessions was to teach technloues 
to the participants to helo children from 
pre*school age to Junior high school age to 
Improve their reading skills; provide readi- 
ness activities for children not yet eng«ged 
In reading during class sessions; aito viatcn 
themselves teach on videotape. It was hoped 
that as a result of this offering* parents 
would have a better understanding of the 
reading process* would be bett^* able to help 
their children or their neighbor's children 
' extend their reading skills and would possess 
the competencies necessary to serve as a read* 
Ing aide In district reading classrooms. 

h) Evaluation Procedures : Program evaluation 
occurred In three stages. The first stage 
took >1ace at the end of the suff training 
period at which time team leaders and Interns 
completed a questionnaire aimed at evaluating 
th«: effectiveness of the training program. 
At tfw end of the adult training sessions* 
a second formal evaluation procedure occurred. 
Two evaluations were completed at this time. 
The Instructional staff was asked to engage 
In a self-evaluation <nd program evaluation 
form Identifying what th^ found to be the 
most beneficial program content* to assess 
the effectiveness of Instruction* Identify 
areas which were omitted or could have been 
covered In more depth* and Indicate whether 
or not they planned to Implement the skills 
developed during the program. The third 
evaluation phase was conducted to detemlne 
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how mny of the sktlls were being ap- 
plied by course graduates* with how 
many children th^ were applying those 
skills* and how successful th^ felt 
their efforts htd been. At the sane 
tine* tilth the pemlsslon of involved 
parents* ch11dren*s classrocn perform 
mance wis observed and achievement was 
compared to past classroom behavior. 

During the Intervening simmr the ''Apple Crate*** 
the project^s mobile reading lab» was put into qwra- 
tlon «s a recreational reading vehicle. It housed an 
extensive supply of paperbacks and retding gMies (both 
commercial and teacher-made) and was staffed by one 
team leader and two or three Interns. Interns were 
scheduled on a rotating basis so that each of them had 
experience on the van. Rwr sites throughout the school 
district were selected and each was visited once a week 
from 9:00 - 12:00. 

The objectives of the sunner program Involving the 
"Apple Crate* were as follows: 

a) To fanlllarize conmmltles trtthln the school 
district tilth the "Apple Crate" as a fac111t;y 
of the Ohio Unlverslty/Heigs Local School Dis- 
trict Teacher Corps Project. 

b) To provide wot;;hwh11e sunmer activities for 
children that would reinforce reading skills 
and attitudes* 

c) To create a positive Image for the "Apple Crate" 
that would contribute to Its success In an 
Instructional role during the school year, 

d) To provide varied experiences for the Interns, 

Attendance ranged from an averafie of sevftn In rural 
areas to thirteen In town* with twenty-one being high. Tn 
all locations a mmiber of adults Including parents* grand- 
parents* teachers* and librarians took the opportunity to 
visit the van. Children ranged In age from pre-school to 
Junior high school* but one adult came several times. 

The experience proved valuable to all Interns because 
they had the opportunity to Interact tilth children on a very 
Informal* fun-type basis. Those Interns who had only secon- 
dary teaching experience up to this point gained even «ore 
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beciuse they Merc given i chince to mrk tilth 
younger children « 

The expert»ice iiso proved to be viluible 
to children. They tiere gtven the opportuntty 
to ftnd others of their oim «^ tilth whom to 
pliy ^WB% tn pleisant surroundtngs ind to 
enJoy tnforiMl relitlons tilth idults. They 
leirmd neir gunes and often enjoyed the suc- 
cess of belting in idult; but ffost tnpoirtintt 
they Mere given a chince to feel that reading 
and related activities could be fun and that 
*'App1e Crate** was a good place to foe* 

In an effort to provide clinical reading 
exDerlences for the children of the three school 
districts In Hel9s County* the Ohio University 
College of Education Reading Clinic Joined forces 
tilth the Ohio UnlversltyAtelgs Local School Dis- 
trict Teacher corw Project In the fstabllsNnent 
of a satellite clinic at the Heigs Local High 
School. This satellite clinic operated for a nine 
m^k period (Oune 15» 1975 - Au$ust 15» 1975) and 
served twenty^elght children* Each child received 
a total of tifenty*seven hours of Instruction which 
occurred on a one-to-one besis and reports describ- 
ing both testing and 1nstruct1(m results were pro* 
vided for both parents and teachers of each child 
Involved* 

In order to Insure the Identification of thost 
children who most needed this type of help* teachers 
In all elementary schools In Heigs County were isked 
to refer students who would benefit inost. I>arents 
of these children were then contacted fay Teacher 
Corps staff Risnber who explained the clinic function* 

The experiences provided through the operation 
of the clinic Mere not only valuable for the Interns* 
but also for the twenty-eight Me19s County students 
who participated* The tdnlnl strati on »fHl sUff of 
the Teacher Corps project and the local school dis- 
tricts are of the opinion that the operation of a 
satellite reading clinic during th^ suemer nonths 
would be a welcom addition In Heigs County* 

The final connunlty project planned for the 
1975-76 school year Is a volunteer ilde prograi to 
be piloted In two elementary schools within the 
district* A task force was asienbled to detenMne 
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tht f«ii1b11Uy of such i progrvn md. If findings 
were posU1v«> to (tev^lop i pilot project. After 
surviylng tht stvtn tiCMntify schools In Mtigs 
Loc«1 the tisk force WKurrtd that Braiftury 
£l«ientiry and Rutlind CiMntiry Schools would 
be suitable sites In which to liipleiKnt such a 
pilot project. 

Recrultaent tflll be9ln In KovcMber ^975 to 
parents of all elenentary students. The tocal 
senior citizens organization will be contacted 
by one of the project's conminlty coordinators 
mo Is a amber* and PTAs Kill be InfonMMl by 
project staff ambers at the Kovenber meetings. 
Finally- both cflwunlty coordinators win- 
through telefihone calls and personal visits* 
contact faiMlles throughout the district tihose 
niMs are to be provided by school principals. 

freservlce training for volunteer aides will 
be omdticted In «Ianuary, 1976. Six sessions* each 
two hours In length will be followed by one session 
during which participating teachers and volunteers 
will meet. This preservlce training will be con- 
ducted by Teadwr Corps Interns under the super- 
vision of two team leaders. During the same period 
of time teachers In participating elementary schools 
will be familiarized with ways In which aides can 
be used. 

Volunteers i^ll begin In schools on febniary 2* 
1976 and continue until April 30> 1976* after which 
an evaluation of the project will be made. If the 
evaluation Is positive* a proposal for a grant will 
be submitted for operating fbnds for the 1976-77 
school year. 
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2, Unt^wrslty of Southern Hliilistppt Tetcher Corps Project, 
9th Cycleifi 

Unlverstty of Southern Wiilislppt 
Kitttsbur^* Wsilislppl 
Perry County ScIkwI Systm 
Ptrry County* Mississippi 
July 1, 1974 * June 30* 1976 

Objectives for Ccwwunitv Involvement 

•) Etch cennunlty coordtnttor will compile a 
written report outlining the intemi' pro- 
posed conmunity invo1v«hent activities and 
submit it to tlie Aisociate Director for 
each of the next two academic quarteri, 

b) Each ccmtinity coordinator will submit a 
written statament at the end of a month 
reporting the Interns* progress in com- 
pleting a proposed activity* 

c) During the academic spring ciuarter each 
intern will review their conmunity in- 
volvement pledges and submit a written 
report of their successful or unsuccess- 
ful endeawirs for the academic year 
1975^76 to the Associate Director, 

The following are narrative reports on the conmjnlty activi- 
tlei of each school: 

CoBWWtnltytorIc in Proaress - fceai^ont 

October ?TA Meeting 

The Teacher Corpi personnel of Beaumont School 
were in charge of the October PTA Meeting* A pro* 
gram wai presented that consisted of the following 
elements: 

U Introduction of the Teacher Corps 
personnel; 

Z. Explanation of Teacher Corps; 

3, Explanation of CoMmmity Education; 

4, DiioJislon of things Teacher Corps 
hopes to do In their coamunity 
education woHcj 



5, Introduction and shOHlitg of film 
"To Touth A Child;" 

6, ExplarMtlon of what speech and 
hearing Interns are doing and 
hope to dot 

1, Explanation of what reading Interns 
are doing and hope to do; and 

8. Avurdlng of free cake to class with 
lAOSt parents present. 

The PTA program was considered a success by 
all attending. The President comnented that this 
was the laraest crowd present In a long while. An 
estimated eighty-five people were present* The 
reasons that night account for this are listed 
below; (all th^e thl^s were furnished free of 
charge by Teacher Corps) 

1. Free babysitting^ 

2. Cake for the class with the most parents 
presents 

3. Hovie shown; 

4. Refreshments; and 

5. Widespread advert1s1ng*-rad1o* TV» news* 

Langua<ie EnHcbftent Program 

The seventh and eighth grade classes of 
Beaumont High School are Involved In a language 
enrlchnent progrsn assisted by the team leader* 
Interns* and the high school principal. The 
program Is every afternoon for three hours. On 
K«mday* Itednesday and Friday the te«n leader and 
the principal are directing students. On Tuesday 
and Thursday the Intern assists them. This pro- 
graffi Involves about iqq students. 

In addition to the above people Involved* 
volunteer parents have been obtained to come In 
and help at a later date. This will give the 
parent a chance to work with the school while 
seeing for herself the needs and attitudes of 
the students. 
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The goti of thfs ^ro9rw ts tifofold— 
1tnf^9e enrlchnent* tnd parent tnvolvenent 
In the school setttng. 

Ptrent/Teacher Conference 

In the past* parenVtetcher conferences 
htve been held on a rt9Ul4r t»sts only for the 
ktndergtrten. Ptrwit/tetcher conferences htve 
nov been set up for the netr future In grides 
one through etght. 

It ts planned that the Teacher Corps 
personnel wtll attend the classes of each 
grade for one day. The teachers on thfs di^ 
will have set up conferences wtth as many 
parents as possible. 

Fol1oHfT)9 thfs procedure tt would take 
a total of efght days to hold all the teacher/ 
parent conferences. Thfs plan wfll hopefully 
be contfmied after Teacher Corps leaves. It 
could be contfnued with the use of substitute 
teachers. 

Reading CTInIc 

A readlT)9 clinic has been established two 
afternoons a week with the aim of linproving 
reading effectively and Intellectually for the 
poor readers In the first three grades. 

Bright students In the fifth and sixth 
grades are serving as peer tutors. The language 
experience approach Is being stressed. Parents 
will be asked to visit the clinic for conferences 
and advice on ways to motivate their children to 
Inprove their reading. 

Speech and Hearing clinic 

Three afternoons a Vfeek'one of the Speech 
and Hearing Interns will be offering free hearing 
tests and help in the areas of Speech and Hearing 
for children and adults. 

This clinic will be used for Individual help 
In either areas needed by the child or adult. 
Referrals will also be made for those needing 
a fully Qualified person (Doctor or Pathologist). 

34 



-26- 



Library 

A library InplenenUtlcm progrui ts being 
researched for the Beaunont ElemnUry School. 
At presenjt a librarian with a Mister's De^v^ 
tuts agreed to work as a consulting person. The 
school Is atso attewiptlng to hire a regular 
library worker. Parent volunteers hive been 
discussed as a possibility. 

As of now thir school does not have a 
librarian. Last year the interns ordered new 
books aiK] tried to organize the books In the 
library. The main acconpllshnent was the 
grouping of the books Into sections. 

It Is hoped that the library can be put 
to better use by cataloging and arranging the 
library for better use and enjoyment. 

Parent >lorksho&s 

At the present time three types of parent 
workshops are planned. The first workshop will 
be a metric workshop. This workshop Is to In- 
troduce and explain the basic fundamentals to 
the parents since the United States is planning to 
go metric within the next few years. 

The metric workshop would have a consultant 
from the University of Southern Mississippi to 
come one of the nights. The remaining nights 
would be spent learning and practicing the metric 
skills with the aid of the Teacher Corps personnel. 
The ntmter of nights needed for the workshops has 
not been decided yet. 

When the metric workshop Is completed^ the 
Phonic workshop will be^ln. This workship will be 
designed to let the parents know what kinds of 
phonic skills the children are being taught. The 
main Idea Is to teach the parents these skills 
(If not known) so they will be able to understand 
and help their children at home. 

The next workshop will be more of a fun and 
enjoyment type. Some parents have expressed a 
desire to learn the art of cake decorating. It 
Is planned that the Perry County Hone Demonstra* 
tlon Agent will direct tMSfe 'Activities. She 
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has carried on t project of this type before. 
She will be assisted by the Teacher Corps 
personnel « 

Here Mrkshops will be held If parent 
attendance and Interest Is shown at the other 
three workshops^ 

PTA Interest 

The Interns plan to continue to support 
and Increase the parent Involvement In the 
Beaumont PTA. This will be done 1r^ the 
following memier: 

1. free cake or like treat to the class 
with the most parents present; 

2. Providing programs of Interest and 
Importance to the parent* 

3. Providing free babysitting; 

4. Programs presented by children; and 

5. Widespread advance advertising. 

Recycling Program 

One Saturday a month will be $et aside as 
recycling day. The coomnlty w171 be encouraged 
to collect and bring to the school on this Satur^ 
day all recyclable aluminum cans. The cans will 
be collected at home during the month. Then the 
students or parents wl^l bring the cans to the 
school on the designated Saturday. 

Saturday afternoon the cans» having been 
flattened and placed In a large tnick* will be 
carried to the nearest recycling plant. 

This project will help to clean up the 
ccmnunltyt as well as add money to the school 
or PTA fund. 
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Wdrk COigletod or In Prwrtss - RurmeUtowB 

The October PTC_Hgetlng 

The Teicher Corps persormel of Runnelstown 
School conducM t Teacher Corps mreness program 
during the October PTO Keetlng. The program con- 
sisted of the following: 

U Explanation of Teacher Corps by the 
Associate Director; 

2* Explanation of Canmunlty Involvement; 

3. Introduction of Interns; 

4. Discussion of Proposed Activities; 
5^ Question and Answer Period; and 

64 RefresNnents served. 

Recreational tnd Educational Adult Classes 

The Interns are presently recruiting volun- 
teers to help In conducting adult educational 
classes In typ1ng> reading* cake decorating, 
sllmnastlcs and karate. The projects starting 
date for the classes Is the first week In 
Oeceirtber. 

School Involvement 

The main project at this time Is Increasing 
the ADA of the Runnel stown School . The Interns 
have Implemented a rewards-system program for 
every student that has perfect attendance for 
one month 4 

An example of one actlvl^ Is a follows. 
For the month of l4ovember» the reward consists 
of a puppet show conducted t>y the Interns for 
grades K-3 and a karate demonstration for 
grades 4-12. 

Comiunity Awareness 

The Interns along with the conmtnlty coordi- 
nator are working with panants In the cotmunlty 
who are not able to fill Ciit the state forms 
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r«<|utr«<t to obutn t certlfted cofty of thetr 
cht1d*s btrth certtftcate. These certtftcttes 
tr« required before t chtid can attend school, 
Ther« Is t targe nunber of children out of 
school for this retson. The Teacher Corps 
Interns m providing the^r services to the 
parents to facilitate getting these children 
In school 



CoBWjnIty Activities Involv^nt ^ Augusta 

Adult Education 

The Interns conduct tdult citses every 
Thursdi^ night. The classes offered are 
typing* shorthand* carpentry* sewing* cake 
decorating and decoupage. 

Free Benefits Information 

One Internes project Is providing the 
connunlty people with Information concerning 
free benefits that are available to them. 
His main Interest Is with the elderly and 
the underprivileged people. 

Parent/Teacher Conferences 

Parent/Teacher conferences art being 
planned for grades 1-6, Th Interns will 
attend the classes of each g; > for one 
day while the regular teache^ ^tiest with 
the parents, 

Cownunlty Enrichment 

The Interns are presently Investigating 
the possibility of developing a recreational 
park on sane available land In New Augusta, 
There Is no place for the children In Perry 
Count;y to go and participate In recreational 
activities. The members of the coiiinun1t;y will 
be Involved with the Interns In fund raising 
projects to finance the equipment. 
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3. Indianapolis Teacher Corps* 7th CycU^' 

Indiana Un1v€r3lt;y/Pur<liw Un1vers1t;y 
Indtinapolls* Indiana 
Indianapolis Public Schools 
Indianapolis* Indiana 
July 1» 1972 - June 30, 1974 

The Indianapolis Teacher Corps, In Its proposal, 
stated that parity betMeen coMunltyt public school* and 
unlvtrelty ^ maintained. This agreement ms upheld, 
feceuse or it* Indianapolis wis touched ^ Teacher Corps 
and Is a better place to(^y. big statement**but true. 
The results of true conmin1t;y action fron tlie grass roots* 
a1<led and abetted ^ Interns and Teacher Corps staff* 90t 
the job done. Here Is the story^ 

Fort;y young people froa Callfomis to New Yoric* 
Florida to Hlchl^an* Hith a sprinkle of the Midwest* 
assembled In Indianapolis In July of 1972. The group ms 
composed of tiMnt;y miles* twent;y females* tHent;y blacks* 
and timnt;y whites. From the beginning* m attempt was 
made to "ground" them In the target school communities 
they were to serve. 

The commun1t;y coordinator and her four target school 
ccmmun1t;y rtpresentatlves/pirents fron the school area* 
along iHth an outside consultant from the c1t;y of Indian* 
apolis Manpower Comlsslon* developed a series of ci«imjn1t;y 
exercises which forced the Interns to use research metho- 
dology as they gathered facts about agencies, services* 
population, minpower, md other necessary data. This* 
coupled iHth a classroom experience In "learning frus* 
tratlon*" gave them a good grasp of the coiimjn1t;y In 
which they were going to operate i$ well i$ the feeling 
of how the Inner-city children react to teachers with 
whom they are forced to Interact. 

The Interns were also required to live In the 
school area so that they wou^fd be visible to both their 
specific population area and their primary target parents 
and students. 

The positive results of the programs were brought 
about through Involvement: Interns, coiiinun1t;y people, 
public school officials* and untvers1t;y staff. Interns 
In the target schools lived In their respective neigh- 
borhdbdst participated In local programs In the coiiimjn1t;y* 
provided special skills In organization and management 
to area residents, and helped Instill a sense of "can do" 
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tdth fiotrds to problw solving, Tbty iMrt tblt to ktep 
optn and cntti lints of coimnlcttlon ttuuse of ttwir 
high visibility. Thty wrt v1«m<) «s vMbtrs of tht 
cownlty working for tht coiMn1ty**Aot outsldtrs. 

Btcauit of tht toul involvtimt of the 1nttm$» 
the comnltlts hive benefited grtttly. But tht Interns, 
toOt hive benefited. Thty wtrt In t position to apply 
theorttlcti conc^ts eelittd In dtssMorfc to sli^lt and 
cmplex problm In tntir schools end comunltles. This 
experience be the greatest benefit to each Intern, 
and to tht students and cfMjnIty they will serve In the 
future. 

In order for the progran to be effective. It was a 
prograMMtlc detenrinatlcn that there should be shared 
declsloiMiiakIng for nantgawntt fron budstt planning and 
InplMntatlon* and to the selection of assistants to 
carry out the program. Particular attention was paid to 
tht development of proposals, reading of federal guide* 
lines, composition of city/county government and their 
funding priorities and criteria. 

Whit tore The Results? 

The first result was the establishment of local 
steering coMilttees that truly represented the local 
scene^-tht comelttees were encouraged to look at what 
tha^y considered to be problems and to offer solutions 
from the conmmlty perspective. Result; steering 
ccmmlttees that were not rubber stamps for Teacher 
Corps sUff Ideas and proposals. As these Ixal 
steering coMlttees fed their Ideas Into the master 
steering coMrtttees* n becime apparent to members 
of thamtster steering coimrittee who were labeled 
as establlshnent (1*t.» Dean» LU Coordlnetor* 
Executive Secretary of Education* AssoclaU Direc* 
tor)» that theyvtre dealing with not only concerned 
cowmmlty repretenUt1ves» but people who were know* 
ledoeabU with the various educational proorims 
available t^^uigh local* state* and federal sources* 

The second outcome ms the. Initiation of para* 
professional training programs for both tmployed end 
potential Title I aides as veil as parents* Mien 
parents re^sted, through local steering cOMtlttees* 
help In assisting their children to achieve In school* 
a ccmmlttee ms formed to Investigate the possibility 
of offering oMrses that would meet this nted. After 



40 

-32- 



cimttctlitg Dr. Bttty U«nl of tht famtst Laboratory for 
EAicatlonal Rtfttrch* an aorMMitt mis mctiid to offar 
to iMTfitts tht alnlawrit ^utoHiq in Ktadlitg". Tht 
ttrolliMt of iMrtfits In this %mmr projtct miltd to 
ovtr 140 and stvtral stctlons of tht course mrt offered. 
M a result «f tMs wlnlcotirsft* fMraproftsslonals In the 
Indiafiipoiis Pur:i(c Schools requested stellar training 
courses. Once aotln, tht Farwest Laboratory m% con- 
tacted and a series of mlnlcourses Mere contracted. A 
five course sequence ms developtd that Included the 
folloiring: 

1. Tutoring In fltadlT)9 

Z, Imilvlduallztd Instruction In 
MathsRitlcs 

3. tnprovlng Ch11dren*s Oral language 

4. Teaching Reading as Conprehtnslon 

5. Teaching Reading as Decoding 

Tht Indianapolis Public Schools (IPS)* rtaltzlng tht 
benefits* such as training, recognlztd each course cm- 
pletlon on tht iMraprofesslonal salary schedule. In 
addition* they tumtd <mr the 2nd floor of one of their 
public schools for tht exclusive use of this progran^ 
Paraprofesslonats Mtre trained as tht instructors and 
began to teach thtir peers on a released tlaie basis. 
Each time a iMraprofesslonal taught a group of her peers 
she MS paid an additional stipend of one hundred dollars 
by Indianapolis Public Schools. A recognition cercnony 
Is held etch Uunt for tht previous year's ccMplttlons. 
This past June» tht superintendent of Schools* IPS 
presented 174 certificates. This cerefwny Ms a Joint 
venture between IPS and the University » with tht Dean 
of tht School of Education also participating. This 
Is a byproduct of tht Increasingly closer cooperation 
of tht University* tht Public Schools* and comnlty 
people. 

Pupll Physlctllty Plus> a book listing exercise 
and gants specifically designed for children with special 
needs* Ms developed as a result of requests froii parents 
and teichtrs on what kinds of gants and exercises would 
bt of benefit to handicapped children. Tht book was 
field tested In tht Indianapolis Public School system 
and then featured In a workshop for all physical educators 
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in thi syttm prior to tht opening of school. Tht 
book his btofi ocotpttd by Mny spoclil orfuatort 
is i grett ild to thtlr plQfSlul oduatlon progrMs, 

Wttt happofu tilini Inttms becoM sonsltlzod to 
cOMilty MfdsT Act1on» ihit's Mhtt: Hfim i tomido 
hit iMHiin In Mirch 1974 and wiped out may Mtll 
coMunUlts* tevemi Interm esked what th^ could do* 
The sttU TomMto Relief Conter ms ailed wd the 
Intern offer ms rtvlewed* 

The folloiring e request f or e d^y cere center 
MS received by the Interns. They responded iMwdletely 
end Mfi dispetched to Jtochestor* Ind1«te> coqtleU 
tilth tents to live In— es the housing hid been tilpe^l 
out* Ten Interns spent nine 4tys uHng for young 
children tAklle their perents either d^fl out or received 
trettment In the hospltel for their inJttrles* Teecher 
Corps* Uishlngton* 0* C* totelly endorsed the project 
and helped to fund It* Ccnmlty support emi thenks tiere 
extended to ell the participating InUrtis* 

Another positive progrvs resulted because of e 
legel decision* School 29 ws closed hy i federil Judge 
In order to achieve greater racial balance In the Inner- 
need ereas of Indianapolis* The local school was lost 
to Its patrons* The cotnunlty coordinator and the local 
patrons began at once to organize a ^roup of Interested 
area parenU* It ms net their plan to oppose the actions 
of the Judge but rather to develop a center at the school 
for children: It ms their natunl githering piece by 
virtue of the playgrounds* 

Arrang«aenu were made through the university real 
esUU departMnt to rent a snail » frM^standlng. two 
classroen building that femerly housed the kindergarten* 
The building ms rented for $100 per «ionth» whlcb Included 
hHt and lights* Parent volunteers* under the direction 
of the coMunlty coordinator* began an afternoon prograM 
that coupled educational activities along with crafU and 
recreational mms* In order to be effective trainers* 
the parent volunteers enrolled In three nlnlcourses: 
iNprovIng Children's Oral Lanj^iaget Tutoring In Reed1ng» 
and Individualized Instruction In ttith«Ht1cs* 

As the nunbers of children Increased* It becaM 
clear to the parents that* In addition to after school 
activities* a breakfast progrva should be Initiated be* 
cause the schools to tAklch the children were being bussed 
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Iiad noM* Ohci tgtlfit tht ccMwiilty coordlnttor am* 
ttcttd tht public tchoel ptnoAMl in thtm of tht 
f9od Mnrlct proorw to ttt if groi^ of pariAts 
could ttt ttp tiMir ONR im»tr«i. Btetutt of tht orout- 
lutlooil rtcord of tht group and tht mnbor of child* 
ran Involvtd* in irrmpMiit ttt 19 to fUrnlih til 
of tht tuppllts and oqulpMit nocomry for t brtikfut 
prograa, Tht progrw m% anpltttly hindlod 1^ m^m* 
totrs who trrlvid it 6:00 A.H, to bttlii bmlcftitt tht 
cli11<>rtfi mn fod oml illoMMt to it^ out of tht 
WHthtr until thtir bum trrlvtd, 

Uhlli vindillii m% In tvldtnct on otbtr parti 
of tht ichool QTOundi* tht Voluntetr 29 Program and 
Hi bunding sufftrtd none-tht chndrtn rtftrrtd to 
It as thtif plact and ^ traatod U that w^y, 

f- • ' 

As tht progr« of actlvUlts which focusod on tht 
chlldran Incrtated* and tht manbtr of ptrwt volimtttrt 
grawt tht C0M«in1t;y coordinator and progran dtvelopitnt 
speclallit realized thit outildt sourcti of funding 
mild be ntcesaary to Met thttt iDcroattd ntodi, A 
proposal Mi wrltttn outlining not only tht acoonpllih* 
menti of tht voluntttrt to dato* but alio thtir |MroJtct« 
ad nttdit irfilch Included adult training In how to be a 
iiore effective parent and citizen, Tht Lilly Endow»ant> 
Incorporated accepted the proposal aa subnitted and fund* 
«d Volunteer 29 for $16>000 over a two year period. Vol* 
untwr 29 was funded hy the endoMMit not only becauae of 
tht progrin*i pait activities and projected neighborhood 
projtctit but because It choae to rmin as It was** 
conposed of volimtters* the only paid worker being tht 
part-time custodian. 

In the past* too nany volunteer program hid been 
developed* found success* been funded, the sUff hired* 
and then died on the vine because tht coRMltMnt of the 
total gro^) was lost by the appearance on the scene of 
paid directors. The budget for the Volunteer 29 Progran 
was developed Jointly by the prograM developaient special- 
ist and the caiinun1t;y coordinator. The un1vers1t;y adirlnl* 
sters the grant through Its accounting departMnt* but all 
decisions regarding the expenditure of funds coa« frm the 
meiRbers of the volunteer group. The progrin, now In Its 
second year of operation* Is guaranteed to be funded «t 
least one year after the present Teacher Corps cycle ends, 
Interta have been Involved In this program by InvlUtlon 
of the coanunlty coordinator, as thefr special skills are 
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txtiwtly uffful. In a<MU10ft> tht cMltfrtn «to hm 
bm lnvolvtd In tht ctnttr htvt bttn utad as luhjtctt 
for lOM ef tht tnlnlns Modults In which tht Inttmt 
trt Involved. 

As t rtuilt of tht iucctft of tht ptraprofttslofwl 
trtlning progrM, it Ms ftit 1^ tht tttff tbtt. If thtrt 
Mrt t wiy to 9tt tht nlnlcoufitt out Into tht mlghbor* 
hoods, mny ptrtntt and grtitdpirtnts would bt tblt to 
btntfH fnm tht nlnlcourstt and would thtn htvt tht 
skills .to woHc with thtir chlldrai or grindchlldftn. 
Sevtrtil planning stsslons wtrt hold by tht staff and 
tht coMmlty eoordlMtor did a nttdt isttstnmt of tht 
1nntr*ntfd irta of tht city. A plan was dtvtloptd and 
suMttcd to tht Ccnwnlty S«rv1cts IVogriii of tht City 
of Indianapolis ittklng Rtvinue Sharing funds In tht 
awHtnt of |$4>000.00 to carry out this plan ovtr a ont- 
>tar period. Tht plan was favorably rtctlvtd by the 
city and was fUndtd. A problw arost when tht dty 
Informd tht university thtt tht city could not pur- 
chtse tht van* considered to be a laajor equlpMnt* with 
Revenue Sharing funds. An Innedlata request was made 
to Lilly EndoMnent, Incorporated for funds In tht 
tttount of tht $20*000,00 necesury to purchase the 
van. The request Included the proposal sent to tht 
city *nd the letter of grant awarded. Tht endowMnt 
granted tht project the money to cover purchase of 
the van. Training began at once for the coMtunlty 
people who would staff tht van, and selcctloft of 
sites In the inner-need area of tht city were Hde. 

itecaitse of the nature of tht progrw (coaiMinlty 
based), as fhe sites were selected parents were re- 
cruited froit their neighborhoods to becone trainers 
under the leadership of the van director. These 
conmmlty trainers were paid both during their train* 
Ing period and while th^f served as Instructors. Mhtn 
the noblle van noved Into a new neighborhood, another 
coifiunlty person was trained and the previous trainer 
renalned In the neighborhood as an unpaid resource 
person to those people who had participated In the 
the progrw. To date, the van averages approximately 
eighty course completions each wmth and the Interest 
In the van program had not diminished. 

After Kevenue Shoring funds for the one year 
period ran out* the Division of Education* realizing 
the coMMtnlty strvlce the van was providing* took 
over the expenses of the van. After the Initial 
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tool-up oeiti* thi vtn'i mal fipfftstf* Inclutffng 

fly $1S»000*00 pit ytift CdMldtrlnQ that tpprwi- 
nttily MO ptoplt i jmr in Mrvtd» thi unlt'i coit 
falli btlw $20 i count offtrlT)9* It should bt 
Mt«l thtt thtf* courm ire offtrtd it no cost triiit^ 
lotvir to thi piftlcl pants* 

Camnlty Rtcrvstton Conters rooptntd bjf uilng 
thi iMIli Itimed In ciMunlty nodulti tml ttf utIU 
iiifiQ i procoti cilltd *'Dlscovtrv** i^lch mi dmioptd 
by thi Founditloo for Urten tnd mighborhood Otvolop- 
iMntt Otnvtrt Colorado* Tht Inttmi wtrt iblt to 
r«optn tm rocrtotlon canton that had boon closod by 
houiing projact officials* Tht Inttm toaat nMch llvad 
In tht arti wai soniltlvo to tha afttr-ichool nttdi of 
tht itudtnts and btgan to Invtitloati mioni for dol- 
ing of tht rocrtatlon ccntors* Tnay 1nttnr1«i«td scorti 
of partnts and chlldron In tht trta and found that 
council! titabllihad to ovtrsot tht oparatlon of tht 
projects wtrt not bolng flllad and that apathy had lot 
In* Savoral organlzattonal nettlnoi mr% htid under 
tht advlsantnt of thi coMunlty coordinator In ordtr 
to build up a sufficient nunbar of Interaittd partnts* 
Council Mttlngi wtrt attendtdi poopit began to gat 
Intirtittd In asfunlng council poiltloni and things 
began to happen* Parent votuntttn* Ildt*by*i1dt with 
Intemit offtrtd to staff tht recreation c«kttr* 
Preisure on the council preildenti Insured that Iteiu 
wart placed on the agenda for action* Preisurt wai 
put on the Pollc Athletic Ltagtie Club to see that 
activities mrt not only planrnd* but carried out* 
Council responslbltltlfts wrt dtttmlned and reason* 
able dMndi mrt made upon thost responilbte for 
action* Leadenhip ms provided by the Intemi and 
coMinlty coordinator to aiilst the housing project 
tenanti In other areai: garbage pickup* vandallin 
control* and educational cours* offerlngi In the 
neighborhood* The target school principal becane 
Involved and volunteered the us* of the school 
building while the process of getting the canton 
reopened was going on* A new feeling of *'we can 
get the Job done** was built Into the project* 

The Important lesson teamed by overyoM was 
that In every organization* there Is someone respon* 
sible for each aspect of that organization* and that* 
for that organization to function effectively* every 
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ptrior iMMtfi to bt Hittltlvt to tbt Mtdi of tht 
ptopi* hi/lhi strvlett. Ifi 1i« the ditlii* lOiMfit 
bTHki dOMn» thfii tamm m$t bt ablt to ctn 
thit ptfton to tiitt to s«f thtt ht/iht dots hU 

Job. 
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South CiroIlM Ttachtr Corps* 9th Cyclfl^ 

Uft1vtrs1t;y of South CifoIIm 
ColiMbIa* Souti} CiroIlM 
Falrfltid Coufit;y Schools* 
Ulnmboro* South Cirollni 
Unwtir Am 14 Schools, 
Uncasttr* South CiroIlM 
July 1, 1974 - Junt 30, 1976 

Coils^fbr CoMnlty lnvo1v—tnt 

a) To contlAut tht prognn of tncoura9ln9 
coiiwlty InvolvwKtnt In tht tducatlon 
of studtnts throu^ a plaimtd prograo 
Involvlvm Ttachor Corps tntims. 

b) To dtvtlop a cort group of ttachtrs 
tilth Insights, skills, and compettn** 
cits to work «ort tfftctlvely with 
chlldrtn aixl partnts^ disadvantagtd 
and low IncoM fmlllts. 

c) To «alct parents in tht conmnltlts of 
the pnkjfct Khools iwart of tht comun- 
Ity strvlcts avallabit to loi^lncone 
fMlllts and to Involvt thtst partnts 

In tht <ttc1s1on-fliilc1ng proctss of tht 
schools In planning for thtir chlldrtn. 

ObJ#ctlvts for Cowwinltjf Involvtmnt 

a) Each Inttrn ttaM will Idtntify comnlty 
probiam, dtvtlop and iHvltflmt a 
strategy fjor solving tach and tvaluatt 
tht dtgrte to which tht probltn was 
solvtd. 

b) Each sctool-cMRMlty advisory council 
Mill tsUbllsh plans and proctdurts 
fbr continuing priority conmnlty con- 
pmnts. 

c) Each of tht four Ttachtr Corps schools 
Mill organize and luplcmeflt extended 
day progmis. 

d) A distHct*w1dt Interagency Council of 
CoHMnlty Strvlce Agencies ifiil bt 
tsUbllshed. 
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t) Etch school Hill (1) mrylt and train 
t sttff of volunteers* (Z) devise i 
volunteer penigenent systen* (3) train 
ill teachers In the use of volunteers* 
(4) use the volunteers. 

f) Each Teacher Corps school will operate 
IS a coMunlty school with a trained 
sUff. 

Developaiefft Process for CowMjnIty Cowponent 

The CoMHUnlty Component for the project was developed In 
four phases: 

a) Exploration of alternative models and 
programs and staff training; 

b) Community Involvement In assessing 
needs* compiling resources and pro- 
gram targeting ; 

c) Policy development and goal setting; and 

d) Impleanntatlon —Including coiimjn1t;y 
training where necessary 

Phase 1 

All Teacher Corps personnel were Involved to some 
degree In the exploration of alternative models and 
programs related to the coiinin1t;y component. This was 
achieved through an ongoing process of regularly scheduled 
Involvement In specific community workshops and conferences: 

A special section of a school -comminlty 
course was organized for Interns In the 
sumer of 1974. The outcomes of this 
course Included a full cataloging of all 
potential resources In each conpainlty* 
an analysis of the community power struc- 
tures* an In-depth review of the com^ 
ponent parts of canmunlty education^ 
and a specific task plan for Implementing 
a ccmunlty project. 

Teacher Corps personnel participated In a 
series of four one-day conferences on com^ 
■unity education Involving recognized 
experts from throughout the comtry. 
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An iftttnslvt om-Mek workshop was designed 
for kty personnel (pr1nc1pi1s» school co* 
ordlnttar* connmltv coordinators » adult 
education directors) to tntlyze major 
poftents of coMim1t;y educttlon and to 
develop slc111s-**needs tssessatentt goal set- 
ting* Interagenc^y tnvotvanent* staffing* 
prognini1ng» tssessiMnt tnd evaluttlon. 
Team developed specific strategies for 
gtlnlng school hoard tnd iMnlstratlve 
support tnd for generating greater tgenc^y 
colliboratlon* 

Teams from etch district* 1nclt>d1ng school 
board iieiiber$» superintendents » adult ed- 
ucation directors* recreation directors* 
Tetcher Corps personnel » tnd state legis- 
lators visited Flint tnd Pontile* Michigan 
for on-site InsP^tton of weH-developed 
c<iiimin1t;y education programs* The delega- 
t1wt» led by the Lt* Governor* met with 
small groups of representatives In each 
location who held positions similar to 
those of the Teacher Corps teams (I.e, » 
•dult educators* recreation directors* 
school board members* etc*) * 

Teams from etch district participated In 
the three day National Connunlty Educttlon 
Conference held In Washington* 0. c* Teams 
were composed of Central Office admlnls^ 
trators* school board monbers* parents* 
team teachers* Intemsi tew leaders* com* 
munlty coordinators* tlong with represent* 
titlves from the Governor's office* State 
Department of Education* and other conmintty 
agencies. These teams* while In Washington 
0, c.* met IS a group with seven of the 
eight Congressional Representative from 
South Carollnt to discuss comunlty educa^ 
tlon and Tetcher Corps' Involvement In 
this process* 

Teaias from each project participated In a 
four-dv Southeastern Network Community 
workshop designed to: 

expose participants to alternative 
comunlty components; 

explore problems related to the 



Implamutlon of eich coqtonenti 

^ s«t specific tirstts ind 9oa1st ihd 

design nftniQenent plins for Inplenentlng 
90i1s Identifies,* 

Teams from eich district participated In a 
■i1d*w1nter coenunlty education conference 
designed to pronote a united effort for 
connunliy education. Specific purposes 
were to generate legislative support* top 
level adnlnlstratlve Involvement* and In- 
creased comunlty agency col ]a bora t Ion « 

Teams from each district will participate 
In a three-diy spring workshop and a one- 
week sunmr workshop. Both will be designed 
to further develop specific strategies for 
continuation after the Kinth Cycle Teacher 
Corps project ends. 

These regularly scheduled conferences and workshops 
have kept the community component dynamic and relevant 
to conMnlty needs. The Infusion of new Ideas* the 
eofulsltlon of» or further development of» new skills* 
and the refinement of planning and assessment techniques 
have stiimjiated each project to develop an exemplary 
comiunlty component. 

Phase 11 * Coranunlty Involvement In assessing needs* 
compiling resources* and program targeting. 

Two major types of activities were employed In order 

to (1) get conmnlty (Individuals and agencies) Input In 

: setting direction for the conmunlty conponenet» and (2) 
determine local resources available. 

a) ^Interagency meetings Involving 60*70 per- 
sons representing some 15-20 agencies 
were held In both counties. These were 
evening meetings which lasted approximate* 
1y 2% hours and consisted of: 



•Specifics were developed through the use of: Focus : Seven 
Steps to Cowmmlty involvement In Educational Problem Solving * 
Pendell Press» 1975* 
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1. in overview of Comunlty Educitlon 
to 1ncr««s« pirtlclpant iMremsSt 
done thn)U9h i brief (5 mlnJ lecture 
end i flint 

Z. i «od1f1cit1on of the Pocoff Group 
Stmpllng Technique for githerlng 
diti to prov1<le progriA dlrr ^lon^ 
Agency persons tiere grouped iccord- 
Ing to s1«11ir1ty of function end 
were esked to complete e fom specl-* 
tying comunlty needs end priorities. 
TtMfl representatives fron eich of 
the groups mrt selected to work In 
i co«b1ne<l gr<Kjp In order to synthe^ 
size comiunlty needs end irrlve 
it i consensus priority rinklngt 

3. e list of locil resources* based on 
the priority needs Idefitlfled In 
the above process* were identified 
and natched on a grid with the needs. 

h) Teacher Cdrps Interns, In order to help 
coninunlty residents* take better advantage 
of services available through local agencies; 

1. applied a list of local service agen-* 
cles; 

visited each of the agencies; 

3. cot^lYed a resource directory specie 
fylng services offered* application 
procedures and c(mtact person (nune. 
address, and phone number). Th« 
Directory wis published md dlstrlb^ 
jted to the comunlty resldentsi with 
offars of assistance If needed. 

Phase III" "Po11cy DevelopMnt and Goal Setting 

In order for the coMtunlty component to become an on^- 
going part of the two school districts It wis felt that 
school board policy supporting covnunlty education was 
essential. Thus* In training workshops, staff from each of 
the districts developed a plan for securing such a policy 
statement. This plan Included an awareness session with 
each of the boards (film — To Touch a Child , and follow-up 
discussion)* development of a draft of a policy statement* 
and presentation of the statement to the board for adoption.' 
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Supporting policy was adopted by both boards. 

After adoptlof) of board policy* and based on the needs 
assessaent data* sUff* Interns* and selected school per- 
sons developed a ntnagement docuMnt for the comunlty 
component In order to specify goals* objectives and activ- 
ities. 

The five ccmunlty components and the needs assessment 
which were Identified and are In varfous stages of operation 
are described below: 

a) Heeds Assessment. The i>eeds established 
In the spring of 1975 were revalidated 
by the Interns during the sunner. The 
ten Interns In each county made a total 

of 58-65 trips from Colunbla to the county* 
surv^ng sample populations to determine 
whether or not these original needs were 
still high priorities for the county. 
It was determined that these needs re- 
mained high priorities In each school 
area. 

These needs are: 

1. Volunteers to work In the schools, 
thus affording '*hands on" help for 
teachers as well as providing com- 
munity people a better opportunity 
of becoming acquainted with the 
schools! 

2. An extended day program; 

3. Better recreational facilities and 
programs. 

b) School -Djnmnlty Councils. Two of the 
four schools have formed their councils. 
They are composed of the following per- 
sonnel: 

School staff personnel - 4 each 
Interns * 1 each 

Parents - 5 each 

Others - 2-3 each 
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At thtst tm schools tho councils m o^tn- 
tlvt wMn9 declsloiif m«tlvt to tht Conunlt;y 
Voluntttrs and Exttndtd 0|y prognm. Tht otiitr 
tMQ schools art tithtr pIcMng tht ptrsonnti 
just prior to orgtnlzlng tht council or m 
Mking strong dtclslons to MVt In this dirtc- 
tlon. 

c) Exttndtd Q|y Progrw. TWo schools htvt 
iHVltntnttd this progrw. Thtst progrtns 
optrtttd from six to t«n Mttks during tht 
first MMStar. In ttch school tht School- 
Cdi«jn1t;y Councils htvt Uktn t strong 
look «nd fHl thtt thtrt should bt t pro- 
grw during tht stcond Mwsttr, At ont 
school tht PTA dtcldtd to Mkt this tht 
iftijor projtct for tht spring stMSttr. 

In tht othtr school tht Schoo1-Coiiiun1t;y 
Council plans to tctlvttt tht PTA. In 
tht othtr tMO schools pims wtrt laid 
to htvt «n Exttndtd Diy Progrw ditrfng 
spring stwsttr. (All tots ffor kinder* 
gtrttn to SO htvt ptrtlclptttd.) 

Som of tht trtts of Inttrtst In tht 
Exttndtd Q|y Progriit trt: ctkt dtcorttlng* 
rtcrtttlon* sllmtstlcs* Insldt gueSt UbU 
ttnnlSt QuIltlng* crochttfng, ptrsonti groom- 
ing* fttding, tnd Introductory pitno. 

d) Voluntttrs. Two schools htvt tctlvtttd 
tht Voluntttr Progri«s. Thtst volun- 
tttrs tnttr the schols tnd ptrfom tht 
tgrttd upon tt^ks. Thtre tre frm 15 
to 21 voluntttrs ptr school. The othtr 
two schools will htvt tht Voluntttr 
Progrtn tctlvtttd In thtir buildings 
during Jtnutry* 1976. 

SoM of the tgrttd upon ttsks for tht 
voluntttrs art: tutoring* ntking Itaming 
ctnttrst helping librarians* giving ttttntlon 
to children who just singly nttd ttttntlon, 
clerical duties for teachers* helping with 
eltnentary physical education tnd htiping 
small groups carry out instructional tasks. 

e) District Wide Copiiun1t;y Strvlct Agtncy. 
This council has not been formed as 
yet In either county. This witl bt 
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itoM In January sinct both boards approvtd tht 
tht aMaiii1t;y t^catlon policy sUttiMits 
In Otc«mr. Each cotMt;y cotmcll will bt 
c«m«rfj)f frm wantars. Thtst will 
bt sfttctid fnw Mcti strata of ioc1tty» 
Incltfdlng^the profHslom* tht c«Mn1t;y 
strvlct a^Kvi^ltSt fwn-proftsslonal work- 
ing ptrsoAS* pirtnts* tthnic ilnorlty 
ptrsons* and stnlor citlztns. 

f) CQMm1t;y Agtncy Rtsourct Strvlct ftooMtt. 
In Laf»casttr< tht Comnlty A^tncy Rtsourct 
Strvlct booMtt Is alnoft rttdy for distri- 
bution. Tht printtr Is woricli^ on tht 
covtr and tht last tm pttfts. 

Tht lancasttr Country I^rug Must Council 
Is strving as tht publlshtr. Tht Drug Abuse 
Council* South Carolina Teacher Corpsi and 
another commltoif group conplltd tht Infor- 
Mtlon for publication. January 1976 should 
see the beginning of the booklet's dlstrlbu^ 
tlon. 

Phase IV' -liw1tBtfltat1on 

Each of tht four schools In tht South Carolina Ttacher 
Corps Project are atdlfferentsUgts of iMpltntnUtion of 
tht above plan. Sumry shttts mrt prtpartd to collect 
data as an Interim analysis of the existing situation as 
of Decoriber ^B7S and progress toward achievement of the 
stated objectives. 
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I. (Wm/Hunl School PmioPitnt Progri 

Tnvo1y«Mnt Tratnln^ 



CoMintt;y 



Tetchtr 

Education Studtnt 



Ves 


Vfts 




Yes* 



*rnls prognp Included in-strvlce tducitton only. Th« 
tntntn^ tnd tnvolvomt htnct Is for cxperlonctd utdMrs. 

In 1970> the U. $. Office of Ediicitlon* through the Boretu 
of Educttlontl Personnel Oevtlopiient» tnltttted t praqrm pro- 
nottno cowmity-school colUboration— the Urbtn/Rxinl School 
Oevelopmnt Progna. The purpose of thts effort to dew>n- 
stnte that fMenl funds could strengthen the educittontl 
mources of the totil school cQmintt;y through e jotnt effbrt 
betieen the school sUff and the camjn1t;y. The central 
concept of Urhan/Runl was one of par1t;y between school and 
i1t;y» designed to foster cooperation between school and 



The Urban/ltunl School Developnent Program contains 
several elements which give It a unique character m>nq fe<teral 
effbrts to faclllUte school -coinnun1t;y cooperation. These ele- 
Mnts are: 

at least half of the nefflbers of the 
joint governing body (the School 
C<Nnmjn1t;y Council) are drawn from the 
conmunttyi 

b) the program fbr each site Is planned 
to fit the needs and circumstances 
of that particular coainunit;y; 

c) the control of funds Is In the hands 
of the CounclU And 

d) the concentration Is on training of 
educational pers<Mine1 and develop- 
ment of conmjn1t;y educational re- 
sources. 
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OiilgMd as iii tMptrlMfiUl tffdrt dirtctid Umri 
trilnlM tAicttlOMl ptriomMl at a snail nmttr of schools 
In loiKincoM coMmUlts chancurl2a<l bgf sttidtRt undar- 
ichiiv— Bt* it is nam tctlvt it tMnty^slx sitas thrcw^* 
out tba Unltad Statas. 19 

Tha Offlct of Education 9Ulda11nas for Urban/Rurtl pro< 
posils llstad tha folloMlns ohjactlvas: 

1. To Uprova parforvinca In schools 
•ttafkdad bsy high coftcantrttlons of 
undarachlavlng studants frm 
IncoM fanlllas. 

Z. To Mica tri1n1n9 for «<lucat1oni1 
parsoMwl «ora mponslva to tha 
naads of tha school. Its staff. Its 
pupil populitlon* ind tha coiMnltv 
Wnaans of concentrating training 
•nd progran davalopnant rasources In 

• sinala school or In • llnltad nun- 
bar of ftlitad schools. 

3. To develop declslon-nalclng ctpabllltlas 
In school tnd coMunlty personnel ; to 
develop their tblllty to mice decisions 
based upon the recognition tnd utlllzt- 
tlon of the Intardepandanca of students* 
parents* tatchars* paraprofesslontls* 
•dnlnlstrators ind concerned coiawnltv 
residents. 

4. To develop within the school/conmnlty 

• ctpaclty for Identl^lng crltlctl 
needs tnd tssMbllng 1deaS» resources* 
md strategies to neat those needs In 

• continuing fHrocass which provides 
for idJuStimt is tha progran evolves. 

5. To provide for the school and conunlty 
the context In which adnlnlstritlve, 
fiscal tnd Ideologlctl decisions ire 

' subject to those constraints ganerttad 
by a colUboratlve process it the 
school/comunlty level. 

6. To effect • process through which the 
Individual school tnd Its coinunlty 
•ccapts responsibility for Its decision* 
ami Is iccountable for Its tctlons re- 
girding the utillzitlon of resources. 
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forwiatton of strattglcs and dtvelop- 
Mfkt of a progran to livrovt pupil 
parfbrMnct. 

7. To Introduce* tlirough the Initiative of 
the school and Its coMfi1t;y» constructive 
chanoe In the life of tha school 
Milch will affect the qui11t;y of «duct* 
tlon In such a mu^ as to Increase the 
parfonmce and range of Of)|>ortun1t;y for 
pupils. 20 

The centrti 901IS of the progrM were described as follows In 
a study by Terry and Hess: 

1. To establish an administrative struc- 
ture which WMild give the comunlty 
parity In the plaimln^* decision- 
Mk1n9» and luplonentatlon of the pro- 
gram. 

2. To establish a Council represenUtlve 
of the lOH^Inccne cOMun1t;y in which 
the schools exist. 

3. To develop the resources of the local 
copmmlty for participating In educft- 
tlonil activities of the school. 

4. To devel(^ training progrnis which 
would meet the specific educational 
fkeeds of the cofmunlty.^^ 

Although teachertralnlnjwas Included In the objectives 
of the program* the central concept of the progrm was to 
achieve par1t;y In educational declslonHuMng. Whereas Teacher 
Corps programs Incorporate par1t;y In the development and 1m^ 
plemenUtlon of an Innovative teacher education program* Urban/ 
Rural programs strive toward parity first and then work toward 
developiMtt of an educational program which reflects the needs 
of ihe coiimin1t;y. 

The study conducted by Terry and Hess Involved twent;y- 
three Urban/Rural programs. They found that: 

1. Par1t;y between the comrminlty and school 
has been achieved at most of the 
Urban/Rural sites. 

2. The program has Involved persons who 
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rvfvrtiint a crofS*itct1on of tht 
coMinlty population. 

3. The datrct of CMunlty Inpot at a 
iiti iff^cts the design of the train* 
Ing activities. 

4, Otspiti the i1«1Ur1t1es of Undiv^ 
and 1 cowon set of guidelines* vast 
differences Merged anong the sites 
In their progrM developnent end In 
the success with which their councils 
were representative and achieved parity, 

Terry and Hess concluded that parity In conninlty Involvement 
between the school and ccMMinlty Is a viable and effective 
possibility and that the Urban/Rural progrnis contributed to 
the 1iiprove«ent of relations between school and coiminlty. 
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C, FttUotf Throuflh Proflrm 

InvolVttMflt Training 



inlty 



Tncbtr Education 
Studtnt 



Yes 


Y« 


No 


♦Yes 



mnltacl Rttr«1nlng for regular cla^sroqi twidiers. 

Follow Through r«pftsents mother pro^rM Initiated by 
the U, S, Office of Education for the purpose of strengthen- 
ing and diversifying the role of parents and other coMunlty 
Mnbers In the education of children. As displayed In the 
Matrix above. Follow Through differs from Teacher Corps to 
the extent that Its prlnary focus Is upon educational Inno- 
vations and Inprovenents through parent Involvenent. Teacher 
e<lucat1on 1s of secondary concern. In contrast. Teacher 
Corps achieves similar goals through a prlnary focus of 
teacher preparation*- preservlce Initially and currently an 
vaphasls on Inservlce. 

Parent Involvenent Id education Is described as a vlul 
and crucial Ingredient for educational success as Indicated 
by the following excerpt of the Follow Through Progran Nanual : 

A basic tenet of Follow Through 1s that 
parents have both the right and the re- 
sponsibility to share In determining the 
nature of their children's education. 
Accordingly* parents must be given oppor-^ 
tunltles to take an active role In alt 
aspects of FoUm Through. Interaction 
between parents and Follow Through staff- 
In hooiest ctassrooais, and elsewhere In 
the comaunlty-^can (1) help parents learn 
how they can best Influence the program 
and, on their own contribute n»re fully 
to their child's total developaient and 
(2) help staff becoM mqre responsive to 
the needs and goats of the parents and 
comunlty and translate such go&ls Into 
meanlngftjl project activities," 

The roles advocated by such a statement Include parents 
as (1) policy makers concerned about their children's edu- 
cation (but not necessarily the teacher's), [Z] as audience/ 
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pirtlclpints/supportirt of the progrM* (3) it tutors of tbtir 
chndran (contributing fully to thtir chlld^i toUl dtvtlop- 
ntntt') iMI (4) 11 nsourcts for tht sUff by providing Infionw* 
tlon about coMunlty ntwls goiU* artd btlping In trantiitlng 
tht$t Into "imlngftjl projtct ictlvltlts/ 

follow TfirougA liunched i msslvt tffbrt to rttriln tetchtrs 
to eiiiblft thM to luplwrnt tht dUftrtnt FoIIqm Through iwdels. 
Host of tht follQM Through projtctt icross tht country rtctlvtd 
tht trilnlng strvlcts 'tnd nittrlils dtvtloped by t sponsoring 
igtnqyt usutlly in Institution of hightr Itimlng, In ont of Its 
tviluttlon ictlvltts of tht FblloM Throu^ progriM, tht SUnfbrd 
Rtstarch Instltutt (SRI) Idtntlfltd 17 of thtst sponsors thtt cm* 
sidtrtd pirtnt Involvtnent tsstntlil to tht 1^)1tfitntit1on of tbtir 
progrms both In school ind outs1<}t of school. All provldtd distinct 
dirtctlons for Inttrvtntlon In tht ^^artnt^school rtlitlonshlp. 

Thtst sponsors wert: 

1. Sink Strttt Coiltgt of Education Approach* 
Bank Strttt Colltgt of Education 

2. Bthavlor Analysis Approach* Unlvtrslty of 
Kansas 

3. California Proctss HodtU California 
Statt Dtfurtflitnt of Education 

4. Unlvtrslty of Ortgon Engltmann/Btcktr 
Hodtl for Direct Instruction, Unlvtr- 
slty of Ortgon 

5. Florida Partnt Education Hodtl > Unlvtr- 
slty of Florida 

6. Nathemagtnlc Actlvltts Program (HAP), 
University of Georgia 

7t Hampton Instltutt Itongradtd Hodtl » 
Hwipton Instltutt 

8. Language Dtvelopment (Bilingual) Approach^ 
Southwest Educational Dtvtlopmnt Labo- 
ratory (SEDL) 

g* The Parent Supported Application of the 
Bthavlor Oriented Prtscrlptlvt Teaching 
Approach* Georgia Statt University 

10. Hone-School Partnership: A Motivational 
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Approtcht Soufhtm Un1vtr3lt;y ind A I K 
Colltgt 

IK Tucson Eirly Educitlon Hodfti (TEEM)* 
Un1vtrf^t;y of AHzoni 

12. EDC OpM E<ltfCit1on Pro9rui» Educitlonil 
Dtvtlopntnt C€nt«r 

13. Fir Wtst Ltboritory for Edycitlonil 
Itisftircti ifkd Omiopffient Responsive 
Educational Progran 

14. Cognltlvely Or1ent«d Currlotlum Model » 
High/Scope Educational Research Foundation 

15. InterdepcfKlent Learning Modal, New York 
University 

16. Culturally Oenocratlc Learning Envlron- 
Mnts, Un1vers1t;y of California* Rlvar^ 
side 

17. Aole-Trade Model, Western Behavioral 
Sciences Institute 

All of the Follow Through projects were required to organize 
policy advisory councils ftfhich enabled parents to learn about the 
educational program and advise the project staff. Some of the 
projects specified additional roles for the connunlty within their 
progrmt only those projects Included In the InteriM evaluation 
report by the Stanford Research Institute of the National Follow 
Through Program and Identified as successful to any avent In meet- 
ing their parent involvement goals will be Included 1n the follow^ 
Ing discussion. 

According to the Stanford Research Institute and Bank Street 
staff, the Bank Street Follow Through project promotes parent 
Involvement In each of the connunltles Implementing their program 
by 

providing materials Interpreting the program 
and special consultants, as well as by Joint 
planning for hoine*schoo1 and community activ- 
ities related to the school, and as mambers 
of the local Policy Advisory Connlttee. 
Parents may receive career develcqxnent train- 
ing with either graduate or undergraduate 
credit. Parents and teachers pool their 
understanding of each child's Interests, 
strength, and needs as they plan his educational 
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«xptr1tncts In ind out of schools 

Although tht'pirtAts In this progrM hiv« Influffici on 
pfogrw policy through thtir pirtlclpitlon In tht Policy 
Advisory CQMi1ttit» thty hive no dirtct Influonct on ttichtr 
training, jhls i9i1n rtflccts i ntln conctm with pirMt 
training rithtr than ttichtr tducitlon* I" tht tnlnlng of 
tht tttchtrs tfho lipltMnt tht Bink Stmt Follow Through 
projtctp tht dtvfloptrs uphold thtst pirtnt rolts is deslr- 
tblt ind tdvocitt thit ttichtrs icctpt tht Inportinct of 
thtst rolts for pirtnts; howevtr tht pirtnts do not pirtlcl- 
pit! In tht ictuil ttichtr training ictlvltlts. 

Tht Bihivlor Anilysls Projtct of tht Unlvirslty of jCinsis 
sptclflcilly 1r»cludts two pirtnt ildts is Inttgril wmNbtrs 
of tht clisroom stiff. Thtst pirtnt ildts irt tnploytd on 
1 rotiting t»s1s with othtr pirtnts to suptrvlst sptlling* 
hindwr1t1ng» ind Indlvlduil tutoring, in iddltlon to train- 
ing pirtnts for this dirtct Involvtmtnt In tht clisroon* 
tht Follow Through projtct ilso Includts idvlsing pirtnts 
on wiys to contlnut tht tducitlon of thtir chlldrtn it home* 
Tht training program for ttichtrs In tht Kansis project 
Includes pirtnt ildts In the plinning for clissroom ictlvltlts. 

High/Scope Educitlonil Rtstirch Founditlon's Cognltlvtly 
Oriented Currlculun Project Includes i pirtnt program md 
hem visit stiff which viry according to local needs ind 
objectives. Cich locil project dtslgns ind Implontnts Its 
own pirtnt program with gtntril guldtllnts and asslstinct 
from High/Scopt Foundation staff. Tht hom visit stiff ire 
tht core of the homt ttiching conpontnt» which consists of 
plinntd visits by teachtrs or Individuals (usually projtct 
mothers hired is home visitors* to tht horns of tht studtnts)* 
Ouring tht visits* tht home visitor works with the student ind 
1 pirtnt* focusing on currtnt ind pist ictlvltlts it hont and 
on tht supportive ictlvltlts posslbit In tht home*^^ 

Tht Optn Education ProgrWR of tht Educitlonil Dtvtlopntnt 
Center rtcognlzts tht In^rtlnt rolt pirtnts cin play In the 
tducitlon of thtir chldren and supports the parents' right 
and rasponslblllty to be Involved In all decisions ifftctlng 
tiitlr chlldrtn* In iddltlon* It icknowltdges thit tht teichtr's 
tfftctlvtntss Is greatly Increased by his/her knowledge of tht 
studtnt*s llfe outsldt of school* Thus* tht Educational 
Dtvtlopntnt Center advisory teams help teachtrs* a1dts» and 
administrators mrk with parents to help than become better 
Informed about tht open tducatlon progrvn* to ust tht parents 
as Important rtsourcts of Information about tht chlldrtn* and 
to Involvt parents In dtclslons concerning the children's 
education^ ^ ^ 
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The IMtvtrstt;y of Ortgon Ciwtlninii/Sfcktr projtct ttruc- 
turti Its cliftrOM to tncludt two fUll-tlat itdtt ncrultid 
frm tht folloi^ Through pirtnt ccMmlty. Tht pirtnt iidtt 
ftftctloA tSMRtlilly likt tht ctrttf1«d toachtr uid rtctlvt 
trtlfiltig tlong with 1^)1«wnt1ii9 tht progriii Motel it tht 
locil pmmr MnHuhopt tt mU n thou^ Instrvtct mining 
<hff1ii9 tht school yttr. In «MU1on> fMlly M>rlctrs> usually 
pirtiitsth«Mlvts>cofittct all projtct pamts to Infom th«i 
about th* projriM and ttachtr nattrtaU and ibottt thtir chlld- 
rfn*$ pnigrttt and to tm^ungt thtv to atttnd PAC iMtttngs* 
visit tht school, and partlclpatt In training lotdlng to 
work In tht school. Partnts also rtctlvt itittrlals and Instrvc** 
tloRS on ust of Mttrlals to suppltntfit tht school program In 
tht hoMt. Ptrtnt i40rlcers a1$o stek to organize parents exparl^ 
•nclng special difficulties Into problcn solving groups. 

The Parent Advisory Council for this project actively 
focuses attention on the needs and Interests of parents* 
recruits partnt aides* assists In writing the Follow Through 
proposal. Influences policy making* and Ts Involved with 
progran development. This sponsor "feels project parents 
must hive the rl^t to Judge the effects of the program for 
thtmbelvesi both to provide criteria of program success and 
to guide efforts at program Improvement. **Z6 

The Rasponslve Educational Progran of the Far West 
laboratory for Educational Research and Development Includes 
the development of career directed Jobs for parents such as 
teacher assistants. This program places equal responsibility 
for the ch11d*s education In the hornet hence the heavy emphasis 
OA educating parents about the program and ways to pursue Its 
objectives In the home. Far West staff has organized i toy 
and game library along with fllmstrlps and audio tapes deinon^ 
strating how the toys and games should be used In the home. 
All parents ire Invited to participate as classroom volunteers* 
especially to enable them **to become aware of the kinds of 
adult-'Chlld Interactions that contribute to the ch11d*s 
success In school and to become familiar with the principles 
and the activities of the program. 

The Florida Parent Education Program of the UnlverslV 
of Florida Is primarily concerned with the education of 
parents to participate directly In their children's education 
and create a home environment that furthers the child's ed- 
ucation In the classroom and out of school* This program 
views parents as uniquely qualified to guide and participate 
In their children's education. Their role as parents Is 
viul to their children's emotional and Intellectual growth. 
Kencei the most outstanding aspects of this Follow Through 
program take place In the students* homes. 
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Ptnptvfiiitonili writ In tht how and tlw c1«$iroai. 
Thty «rt miAVly mVtwn of proijtct chlldrtn Mho trt traliwt 
both «i tMChtrHI^ 4nd ptrtnt «duc«tor$. Thty vnrt htlf- 
tt«t uiliting t tto^chtr and nilct hont vliUi during tht rt- 
itttndtr of tht tt«t.'^Hothtrs trt taught to tncrttst the 
chtld'i tntt11tctu«1» ptf90iit1» tnd sxltl dtvtlopiMnt. 
Tht ptrtnt tducttor tctlvtly solicits fttdbtck ti>d Idtts on 
tht itrattglts tiuQht to the ptrtnts tnd Inforws tht parents 
tbout thtir children's progress In school. In addition* the 
parent educator serves «s a reftrrti agent for ntdlctl* dentti* 
f»0^holog1ct1* or sxlal services. 

This progrim does not htve a definite currlculun or 
prescribed teaching strategies «s do tht other Follow Through 
models. The progrM Includes chenges In cUssroon organize* 
tlon tnd teaching patterns. Curriculum Is developed as needed 
In order to Integrate school learning activities with those 
In the hone. Learning activities are developed to allow both 
the home and the school to work as partners. 

The Interdependent Learning Program of New York 
University bases much of Its classroom activities on learning 
gimts tnd the Interaction of students with these materials. 
More Importantly, Interaction with peers and adults* especially 
In small group settings, Is prescribed. This program considers 
parents an Intergral part of tht tduatlonal teams and urges 
schools to Invite them Into the classroom to play a real role 
In the educational process and to participate In model Improve- 
ment, for those parents unable to participate In the class^ 
room* the program provides workshops and hone visits to teach 
them about the Instructional games their children are playing 
In the classroom and how to play those games with thaw at home.^^ 

The Language Development (Bilingual) Approach of the 
Southwest Education Development Laboratory Is a bilingual 
program which begins the Instruction of the students In the 
language of the children's home. The program staff seeks to 
accelerate students' school successes by encouraging parents 
to have positive expectations of achievement and participation 
In classroom activities. Parent Involvement Is considered 
crucial and materials are specially developed to enable parents 
to use them at home to reinforce their child's classroom leam^ 
Ing. 

The Nathemagenic Activities Program of the University of 
Georgia trains coamunlty members as classroom aides to work 
with certified teachers. Before the teachers and aides begin 
program Inf^lementatlon, they receive training on the program 
principles and the use of the currlculun materials. Second- 
year teachers and aides then asswie the leadership roles in 
the training workshops for the new teachers and aides entering 
the program the following year. Parent Advisory Council and 
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pirtnts tn OMtril art tnvtM to atttrKi all of thtst tratntng 
mttofis. Tht FoIIm Through suff works with pirtnts througlH 
out tht ynr to coordtnatt tht hont-school tfforts and to tncouragt 
tht local cowntty to parttctpitt tn tht progrw. 



Tht Tucson Early E<hfcatton Prosmi tncouragts schools to 
tstabltsh postttvt and frt<|utnt contact with pirtnts to acquatnt 
thM tilth tht tnstructtonal prosrw and tnflutnct thiM to par- 
ttctpitt tn school -rtlattd tcttvttttSi ^rk wtth tht Pirtnt 
Mvttory Councti* strvt as classrocn voluntttrs* and train for 
nm carttrs. Ttachtrs art also tncoaraotd to tttlHtt tht school 
nttghborhood and tht cht1dr«)*s cultural backgrounds as basts 
for Itartitng txptrttncts. tn iddtt1on» tht prosrw attatpts to 
tncoungt pirtnts to hivt nort dtrtct tnflutnct on tducattonal 
policy and to tncrtast thtir knowltdgt about tht school s^tm 
and tht poltttcal Influtnces that pW a rolt tn poltcy iNktng. 
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0. Cdmlty Schools Coopm fHott Fouadttlwi)^ 



Nott Institute for Coiwunlty Iifnroviiiiont 
ElenmUry Edticitlon 
Mlchlgin SUti Unlytrslty 
1966 - 1973 
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The Nott Institute fbr €onMnit;y Improvement* with the 
coopentlon of the Elenentiry Educitlon Departvtent it Mlchlgin 
Stite Un1ver$1t;yi conducted off-caipust coHnun1t;y-b«sed urbin 
tetcher educitlon programs In three of the metropolltin ireis 
In Michlgin—Detroitt Pontile* ind Flint. The Inltlil litple- 
nentitlon of the progrtn occurred nine yeirs igot the prognm 
his since been continually itodlfled to meet the changes among 
the public school population* is well is the need for contlnu- 
illy expanding teicher expertise. In recognltlcm of the need 
for 1 program design which muld provide for experiences ind 
guidance to help new teachers gain adequate background for 
worlcing with urban youth In a changing society* the component 
parts of the over-all program were developed. They offer some 
options and alternatives In teacher training to undergraduate 
students desiring to focus their preparation In the area of 
worlcing with urban youth. 

Underlying the comunlty-based program design Is the 
premise that actual Involvement with the clientele with which 
one Is preparing to work, along with certain kinds of guidance 
In the experience* will enhance the effectiveness of the Individ- 
ual being trained, Hore specifically* the typical teacher 
education major who desires to work with youth In urban areas 
needs experience In a realistic situation aloi;j^ with additional 
Input from kiHMledgeable trtlners and Instructors, The comaunlty- 
bs^sd concept offers this experience through the coopentltm of 
the school comnunlty In Us broadest sense-^the school population 
Itself, the surrounding coirmunlty* and the teacher training 
Institute, 

The goals of the commnlty- based urban teacher programs are 
not only to develop teachers who are equipped with subject matter skills 
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but mnt mportintly to dtvtlop Ittdtrt i4ko posstss a "fttr or 
SMsU1v1t;y to tht cmmity frm lAlch tht child cents. To 
fMCh this 0Oi1» tht Michigan SUtt Un1vtrt1t;y studtnt works In 
tht cIushmmi sotting on an oxttmltd hails and Is also abit to 
gain f1rtt<hand» 1n*otpth txptrltncts In tht coMm1t;y» This 
tWHprongtd tf^rt Is dtslgntd so that tht studtnt In training 
win: 

1. havt a Mort'Mtanlngful background of 
txptrltncts with which to approach tht 
tttchlng/ltaming situation In an urban 
coiMnltyt 

2. havt tht cooptratlm support and guldanct 
of tht local school* tht CMwn1t;y» and 
tha tttchtr training Institution; 

3. have grtattr opportun1t;y to rtlatt theory 
to practice In an on**the«jcb context; 

4. have opportun1t;y to and bt Involved 
In the diy"to-diy aspects of the life 
of the connun1t;y; and 

5. have options and alternatives to choose 
from In th^ program design so that over* 
all training Is geared nore to the needs 
and Interests of the Individual student. 

The present connunlty-bastd program represents several 
modifications which have occurred over the several years of 
operation. Such modifications have been made In an effort to 
create more meaningful background for students preparing to 
work In urban areas. It can be said that all changes were 
made In keeping with the desire to bring about deeper Involve- 
ment of the student and greater dialogue with the coiiioun1t;y4 
Some of the changes that itave occurred In the design of the 
overall program Include: 

1. BulU-ln f1exib11it;y of comnun1t;y ex- 
periences and school assignments; 

.a^ Closer guidance and supervision of 
^^..^Cdmuiilty -based experience; and 

3, Strc^ger ties established between ^he 
local school and the un1vers1t;y Per- 
sonnel , 
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Tht urbtn ttictitr progrM rtprtsiflt sivtril dtstgns tn 
pftpiritlon f^r tht studtnt to choost* Hmnillyt thtrtfort» 
the itudtnt In trtlntng ts tbli to be Involved in thtt prognyn 
uhtch btst sutts hts/her needs. The pro^rMi uhtch wtit be 
described rtngt In length from two ttm (Detroit HICI) to i 
period of bio yeers (flint E!p)* 



Detroit Speciiliied Teecher Prewrition Proflrw 

This on-site training pro^rMi provides 
for i bio qurter experitnci which coiiblnes 
nethods woric with pricticil ipplicition to 
th« clissroom* to student teichlng* end to 
coemunlty involvement. 

The students study in Detroit for two 
teniis» with one group beginning in the f^ll 
end finishing it the end of the winter temii 
end mother group pirticipiting during winter 
end spring term* The students ire clustered 
in two Detroit elemenUry schools— frenkl in 
end CMipbell schools. Through the cluster 
imngenent* students ire ibie to work more 
closely end effectively with other MICI 
students end the Detroit public schools 
sUfft mci students and sUff» teich. 
1eim» end socialize in a portable class'- 
room building located at the Campbell 
Elementary School. 

Durino the first term* Instruction is 
given in language arts^ reading^ social 
studies and comnunl^ involveinent* math and 
connon elements. These classes are conduct- 
ed by staff nevtbers from Hicbigan State 
Universl^ and master teachers from the 
Detroit public schools. During this time, 
each student participates two days a week 
in a classroom tutoring children, assisting 
the teacher* and working with a parapro- 
fesslonal. 

The program is action-oriented and many 
visitations and observations are made in 
the coonmi^. People in social work* 
coHNuni^ settlement houses, local recre- 
ation centers, and various agencies serve 
as resource to the program, from these 
contacts the students choose an area in 
which th^ are Interested for volunteer 
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work one dny i week durtng student 
Uiching, Thrwi^h this cowwnity involve- 
■iwit* opportunity Is 9lv«» to pirtlcipate 
In ind review coMKtnlty-oHented prograns. 

The students set up a deno(istrit1on» 
chlld-cenUred* Interest centered cliss- 
rooM to culvlntte the first tem^s work. 
This clissrooM provides nottel leimlng 
stations iQT Imllvlduil children end for 
sm}} groups. The a^)has1s Is on designing 
activities for effective learning rather 
than rote mmrlzatlon, Thus» It evphaslzes 
Innovative prograns f^r Individualized In- 
struction, ^he school staff Is Invited to 
view* ask questions about* and react to the 
model. During the second teim the students 
becooie student teachers In the sMe class- 
rooii In which they participate dvi*1n<^ first 
term* It Is a major advantage for the students 
to continue working with the sane children and 
teacher f^r an extended length of time rather 
than approach a new situation for student teach- 
ing Mhere a rapport with the children and a i 
knowledge of the currlculun has not been pre- / 
viously established. Three days a week are ; 
required In this asslgmnent. One day a week 
students work with another teacher* coaminlty 
agent* counselor* or administrator In either of 
the two clusters at Caiif>be11 or Franktin 
schools. On another day the students volun- 
teer In the connunity to work with children ' 
and aduHs In a setting outside the class- 
roon. This Individualized schedule provides 
opportunities for a variety of alternatives 
that are not part of a traditional student 
teaching program. 

A spirit of coiiraderle characterizes the 
relationship among MICI students* supervising ^ 
teachers » school administrators* and HICl 
staff meiNbers. Uam relationships develop as 
school personnel* MICI students and staff ' 
share Interests and problems. As a »esuU 
of this kind of relationship It Is possible 
*o seek answers to problems together. Tills 
message left for new participants by a group . 
of outgoing stsidents Is a reflection of the 
attitude of the students: 
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UEICOHE TO mcl 
It's a R«t1 Trip: 



bet^*re wondering thts HICI 
ttitng Is all about. Right? Hopefully 
todiy you'll get a vague tdea, but tn 
order to really Jcikw* yoti've got to do 
tt. There^s a lot of tiard work In- 
volved* you need a strong body, a 
creative nind, detemt nation* guts» 
and a real liking for kids. You'll 
put up with a 1ot» but In the end If 
you try 1t» you'll like It. 

Signed* 
We've Been There 

Detroit personnel attain istra tors and 
principals recognize the superior quality 
of the training received by these Detroit 
HICI students. Such recognition Is of In- 
estimable value in job placement. It is 
in mr^ instances the difference between 
successful and unsuccessful Job placement. 
Since the Inception of this particular pro- 
gnm» Its graduates have enjoyed remarkable 
success in getting and Iwlding responsible 
teaching positions in urban areas. 



Pontiac Teacher Education Program 

The HICI Teacher Education Program In 
Pontiac is operating In the Dana P. Witmer 
Human Resources Center* a multi-use facility 
with accoiwnodations for elementary school 
children* adult* and coimtOnitv use* 

The Human Resources Center* located in 
the center cf Pontiac* began operation in 
the fall of 197K It represents the efforts 
of mar^ Individuals* gnHfps» and organiza- 
tions and was six years In the planning 
and construction stages. During this tine 
there was a coaniittee established consisting 
of comunity residents and educators for 
the purpose of guiding and planning the 
development of the Human Resources Center. 
Tlie committee was charged with the respon- ' 
sibility of making reconnendatlons for 
both programs and buildings which would 
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be taplaMfited. Thirty-thrtt rccomendt* 
tlons Mtrt mlt ind ill but <m*» i sw1iiMln9 
pool » Mtrt adopted* Sow of these recoit- 
»tndit1on$» In «dd1t1on to sp«c« for the 
eloMfiUry school pro9raii» Included i con- 
Mftlty tbeater» public resUurtnt* idult 
cliSsrooRS* offtce space for local * county* 
and state agencies* a Mdlcal suite and a 
denUI suite. 

Through the coimnlty education progran 
the cMuunlty is encouraged to» and does» 
mke extensive use of these facilities. 
There are presently 2000 adults participating 
In programs and activities ranging from 
adult basic education and a high school 
coipletlcm progren to karate. Open sP>ce 
Is a feature of the portion of the build- 
ing housing the elenentary school children. 

The Pontlac Board of Education has 
designated the Htmn Resources Center as 
a downstratlon school for programs which 
Mill* over a period ^of tine* be 1iq)1enented 
throughout the systen. These Innovations 
Include differentiated staffing* iRjIti-age- 
nuUI-level grcuping* teait teaching and 
continuous progress Instruction which al* 
lows each youngster to progress through 
the curriculum at his/her own rate. 

Several other programs are also In 
operation In the Human Resources Center 
which add to Its uniqueness as an educa- 
tional facility. All of the elementary 
bilingual school children In Pontlac are 
brought to the building for their education. 
These children are Integrated into teams 
with other children for a portion of the 
day and for the remainder of the day have 
the services of blllnoual staff members. 
The non-$pan1sh speaking children on 
these teams are taught $|>an1sh as a second 
language. In the fall of the 1972-73 
school year» a hone-based program for ■ 
three and four year old children was Insti* 
tuted. The children and parents come to 
the Human Resources Center one day a 
week and the child Is provided with ser- 
vices to meet his/her needs while the 
parent Is Involved In a parent education 
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activity, <^ tMO mtkz i stiff 
MMbtr atkes i visit to the hone and Ittyes 
i j^ktt of Mt«rli1s which the pirent 1i 
shoMn Im to use with the child, 

One-^hmdred end thirteen children cer- 
tified IS «Mot1oni11y disturbed^ educible 
nentilly hendlcipped* and perceptually 
handicapped ftxM within the Pontlac school 
district are attending the Hunan Resources 
Center. All but el9ht of these children 
are fblUtlne meaiwrs of the general educa- 
tion teams and are not assigned to "special 
roQMs/ The children receive the servlras 
of a certified special education resource 
teacher who Is assigned to the tem. The 
Integration of these students was Initiated 
In an attempt to renove the icigw generally 
attached to special education students, 

Michigan State University students In- 
volved In the Pontlac HICI program spend 
one academic year (3 terms) assigned to the 
Himn Resources Center. During the year they 
Uke all of the aathods ccwrses re<|u1red for 
elementary certification* student teach for 
portions of two ients* and tike additional 
course work which relates to urban problaos. 
Students can earn up to 49 quarter hours 
of credit during the year. 

Methods courses are taught* as often as 
possible* by the professional staff of the 
Human Resources Center. In these class 
sessions students have an opportunity to 
share with each other the results of what 
took place when th^ tried the techniques 
they were tiu^t during the previous session. 
This approach affords feedback for both the 
Instructor and the student. In addition* 
If the students encounter some difficulty 
with techniques* th^ m^ get Imedlate help 
from the teacher. Michigan SUte University 
stiff msrtbers also teach some of the methods 
courses. 

Because of the uniqueness of the Human 
Resources Center* Michigan State University 
students are able to participate In programs 
which are not getierally available In a tradi* 
tlonal setting. As members of a teaching 
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ttm tht students ire Involved In plinning 
for tevtrti levels of student ftchlevcnent 
tnd leem to capital l2e on the strengths of 
the other t€M nenbers. Because of the mult- 
aoe-miltl-level organization of the teams* 
they have the opportunity to work with child- 
ren of different ages durfnc the day* Be- 
cause of the nunber of both certified pro- 
fftssfonals and l^^y persons assigned to each 
tean» the student teacher Is able to work 
with SMiler groups of children than wmld 
be possible In a traditional setting* and 
Is therefore able to do more Individualizing 
of Instruction, For those student teachers 
tfho are majoring In early childhood education 
the Human Resources Center af1%>rds an oppor- 
tunity to be Involved with a pre-school pro- 
gram which Is being operated by a public 
school system. 

The NSU students are encouraged and 
expected to participate In the coniMinlty 
education programs being conducted at the 
Human Resources Center. Such participation 
might Include tutoring In the adult learn- 
ing center* working In the food co-op» or 
serving on a comnlttee such as the one 
developing the playground. 

The Nott Institute for Comwinlty IflH 
provement provides an on-site coordinator 
for the program. Coordinator responsibil- 
ities Include teaching classest meeting 
with team leaders and supervising teachers 
on a regular basis to handle aay problems 
or conflicts* arranging and supervising 
"field trips'* for Hichlgan State Univer- 
sity students* and recruiting students for 
the program the following year. 



The Flint Elementary Intern Progran In Urban 
Teaching 

The Eleinentary Intern Program (EIP) has 
been In operation at Michigan State Unlver^ 
sity since Its Initiation through a Ford 
Foundation grant In 1959. EIP presently Is 
located In ten centers throughout Hichlgan, 
In 1968, a special EIP Center was established 
In Flint In cooperation with Michigan State 
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University* the Mint Comnlty Schools* 
the Hott Institute for CMwnlty Ii©rove* 
Kent* tnd the Hott Conwinlty College. 
The Mijor thrust of this center is special 
1y oriented to urtwi teichlng. 

In general* the E1«Mentiry Intern 
Prcgrin In Mint uses the organizational 
and tine structures of the other EIP ceiw 
ters» attempting to cull the best fron 
all centers and adding un1<|ue features of 
Its own. Students are recruited froit high 
schools and comunlty colleges* Dr from the 
ranlcs of teacher aides and paraprofesslonals* 
and ara encouraged to apply to EIP during 
their sophomore year of college. They nust 
exhibit a reasonable standat^ of academic 
ability and have a strong coiaaltiient to the 
education of Inner-city children. Provisions 
for nearly two years of cm-site training* 
a iiedding of theory and practice* and re* 
cntltnent of candidates Indigenous to the city 
are emphasized. A major effort In recruiting 
minorities has been attempted. 

Kar^ recruits are teacher aides and 
mothers who have experienced little previous 
school success or connltaient to ^ny life, 
goal. They want to see their children or 
their charges in a better position* and they 
have striven for a better ^Istence for them- 
selves and their offspring. People Identified 
by local schools as having positive attitudes 
and expectations for 1nner<1ty students are 
astced to Interview and evaluate the recruits. 
This Initial screening Is rou^^^the candl* 
dates are aslced to perfoim nice experienced - 
teachers or degreed candidates Interviewing 
for a Jc^. Because of our reputation and the 
conmitment of our applicants* surprisingly 
few of them fall this screening. 

A tcey person In the training program Is 
the Intern Consultant. This person nust be 
very knowledgeable regarding classroom tech** 
nlQues* Innovative approaches* personnel In 
schools and the connunlty* and the purposes 
of ETP. Each Intern Consultant Is assigned 
six or seven Interns* and their major respon- 
sibility Is to serve these Interns In every 
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wiy posslblt. Th« consultants tlso ^per- 
Wst prt-lnttm* tiich ntthods and tech- 
ntqim to pre^tntems* conduct sMtnirs 
for Interns ind provide Inservfct ictlvl- 
tles for other professlontl stiff. The key 
to the success of £IP tn Fltnt revolves 
iround the functtcmtng of the consultints. 

£IP ts e very Intensive proQrim tnd a 
feN cindtdetes Just do not succed. The 
pre-lntem ywr in Flint starts at the 
beginning of the Junior year with an accel- 
erated indepth (^rogran of professional 
classes and school experimces* Pre- 
intems work very hard and are asked to 
contimially analyze their comtitments to 
urban education* Some choose to leave 
the program during this tine. Hethods of 
teaching currlculumt analyses of teaching 
tasks, understamting of culturally different 
peoples* involvanent in comninity schools* 
and perception of one*s own prejudices and 
convictions are primary focus of the pre- 
intem experiences during tfve Junior year 
in Flint. Hethods Instructors are selected 
from both campus and the local area who 
are aware of and knowledgeable about the 
problems of urban educations mini -teaching* 
nicro* and macro-teachingi and competency^ 
based perfomance. The buildup to intern- 
ing Is sequential but rapid and pervasive. 
The pre-intems are Juniors and still have 
a chance to pursue another vocation If 
desired* (Regular student teaching Is 
usually done near the end of the senior 
year when there Is less opportunity to 
change courses or directions)* Pre-lntems 
are constantly evaluated by inethods 
instructors, cooperating teachers* prin- 
cipals* consultants* and the director. 
Interns are not only evaluated by the £IP 
staff* but aUo are evaluated by school 
adhninlstrators Just like a first year 
teacher* 

Several InstrtAients have been developed 
and used locally or on a state-wide basis to 
detemine the effectiveness of £IP* Cooments 
on the best asoects of the program zeroed in 
on the consultant relationship. This feed- 
back has enabled the Center to Improve its 
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prc-lnterti experiences In sevtril i#ys» and 
to Involve the consultants nore In helping 
both Interns and pre-lntems^ For eMMple* 
about of the HSU graduates have teacher 
aides* coopared to ZSX statewide* and over 
half of the present Interns have aides. 
An InporUnt facet of training pre-1ntems» 
thenp is on the use of aides In the class- 
room. A wide variety of training technlc^es 
are used. These Include methods Instructors 
teaching demonstration lessms with students 
In a regular classroon setting* the use of 
the Inner City Simulation Laboratory* hunan 
value lA^rkshops condttcted by the Lecture 
and Discussion Departnent of Flint Commnlty 
Schools and the Detroit-based New Perspetlves 
on Race* ]nc.» conpetency^based learning 
packets* and Involvement with all facets of 
the coonunlty schools. 

The acceptance and success of graduates 
Is the proof of the success of the Flint 
Elementary intern Program. Several forces 
are acting upon 1t» however* which will lead 
to changes. The constant feedback from 
graduates* Interns* pre^lntems* Instructors* 
consultants* other EIP Centers* and school- 
comunity personnel results In continuous 
Improvements In the program. EIP Is a nego- 
tiable Item In the local district* and the 
bargaining units have a strono prior cocmlt- 
ment to their experienced staff* As 
financial pinches are fe]t* or as enroll- 
ment decreases* EIP may feel the effects. 
The time between recrultnent and graduation 
Is at least three years; therefore* a need 
for a strong student connltment over a 
substantial period of time Is essential. 
Recruiting and financing minority students 
has not yet been as fully successful as we 
would like. But despite these continuing 
problems* we look forward to a bright future 
for this program. 

Th^'Hott Institute has been most pleased 
with the apparent success of these three 
urtan teacher training progr«ts. We feel 
that our efforts have been more than rewarded. 
Certainly* these progrwis are not without 
their characteristic weaknesses. Continued 
evaluations and subsequent revisions will 
hopefully fiirther upgrade these prograiRs so 
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thit thty will roniln rtsponslve to the 
nteds of students of educitlon ifrtw <its1re 
to strvft urbm youths 
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E. Tht Horn and School tnstlfaite {Trinity CoUcqcp ^ 
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Tht HoiM «nd Sclwol Institute (HSt) Is a non*proftt or9an1- 
zation associated with Trinity College* lifashington* D. C. The 
Institute Is r«sponsib1e for developing and providing programs 
for college studentsi teaching professionalsi and interested 
adults fbr the purpose of improylng educational opportunity In 
tht ham as well as the school. 

^ The Hem and School Institute began In ig65 when it 
^'tfered courses to comminlty adults. These courses were 
tnled* "Success for Children" and were aimed toward preparing 
parents to becone ,i»ore active participants In their children's 
learning activities. In ig70» In order to reach « wider number 
of parents end other Interested adults* the Institute initiated 
an inservice program for educators. As a result of several 
inservlce efforts* a cadre of tHchers with expertise in 
working effectively with parents and utilizing coniunit;y 
resources were made available to the Washington area. The 
official incorportatlon of the Home and School Institute took 
place in WZ when the Inservice and comnunlty training programs 
were consolidated. 

The primary mission of the Institute and its prc^rans Is 
to improve the learning ab11it;y of children and develop the 
teaching competencies of adults and parents. Host of the courses 
bring conmjnit;y adults and teachers together for specific training. 

Conmfn1t;y Involvement Is an integral ingredient of all 
Institute programs. The Institute claims that the programs 
have « research base related to the influence of the home 
on the learning of children. The school 1r Involved in an 
outreach effort to help develop the home as a more effective 
and caring educational institution. There is little need for 
outside funding since the Institute builds upon what is already 
available In the home «nd school defined as "the desire to 
increase student achievement." Partnerships between teachers 
and perents are developed through the use of a "Home Learning 
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Ub/ Th« Ub Incorporates learning activities ^Ich tnphasUe 
basic skill devtlopnent. The activities call for ordinary 
MterlaU f^nd In imt hones* Educators are taught hum to 
transfer the skills necessary to parents for condtKtlng the 
learning activities In the ho«e. 

Since 1971* over 700 educators have participated In graduate 
courses offered by the Institute In conjuitctlon tilth Trinity Col- 
leot end Catholic University* The Institute currently offers a 
vajor concentration for the Master of Arts In Teeching decree In 
the arH designated as"School and Parent CoivNunltv Involvemnt*" 
The progriRi Is designed for experienced educators and adktlnlstrators 
u veil as school -cQMunlty "lay** leadership ^H) iiiy wish to prepare 
thenselves for careers In the school -coflinun1t;y field* Competency 
cxpectetlons of the pro9riiN have been described for the teacher 
education participant* Upon successful completion of the pro- 
gran, teacher education participants are skUlfbl In their 
ability to: 

1* cite current research findings on child 
care and the Implications of these find- 
ings for the heme and school learning 
envlronnenti 

2* assist parents and other caregivers to 
become more effective teachers of child** 
ren In the home; 

3* develop home-teaching activities which 
supplement and reinforce the work of the 
school; 

4* design strategies for Involving parents 
and cORRKinlty In the woric of the school; 

5. Identify local comnunlty resources which 
can contribute to the learning environ^ 
ment of the school ; 

6* adapt comnunlty assessment techniques for 
problem solving In school-cooinunlty rela-* 
tlons; and 

7* train parents and coniMinlty leaders to 
become more effective evaluators and 
decision makers In school related matters; 

Connunlty adult participants* as a result of oartlclpating 
In the progrutt are expected to become an effective extension 
of the teacher In the home. Partnership between home. and school 
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ti tncourtstd through the dtvtlofmnt of i «utu«l txchtngo of 
iktlli and strttAglts for Improvtng tht Itimtng ibtltty of 
chtldrtn. ThU conctpt of partntrshlp t$ «tprt$$«d tn tht fol- 
lokring sutVMnts of ob4«cttvt$ for the proirru: 

^ Incrmst pirentil concern end support 
for icnteventnt ind Itimlng; 

* Increase the e«ount of suhstintlve 
guidance jind support the parent 1$ able 
to gtve the chtid; 

* Increase parental teaching skills; 

* reftne the iiMxint and type of verbal 
Interaction between parent and child; 

* Increase the value placed on school 
achlevenient and parental reinforce- 
ment of the child's activities In the 

school ; 

* Involve parents In school Improvement 
and Improve parents' self-image; 

* assist parents In providing a supportive 
atmosphere In the home; 

* Improve home conditions that contribute 
to low motivation and poor attitudes; 

* provide a "mutually reinforcing*" atmos- 
phere at home and school; 

* Increase the number and kinds of re* 
sources available to parents within 
the home— resources designed to stim- 
ulate the child's development; 

* Increase comnunlcatlon between home 
and school leading to greater accep- 
tance on both parts; 

* develop the home-school partnership 
and effectively use parents In the 
school setting; 

* Increase the collaboration of the 
socialization conminlty In the devel- 
opment and operation of the school 
program; 
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* ichltv* coMUntty Hl4t tnvolv«Mf)t tn 
proctdurts for continuous tviluUton 
iDd rtvttw of tht «ducit1oni1 progrMi* 
ind uttllzitton of the diti for contin- 
uous rttvlston of the pro^rw; 

* Involve teicher^ ind pirtnts tn i pro* 
$Tim idfitch uses pirents is tutors ind 
reinforcers of leimtng in the hone; 

* provide inservice trelning of teechers 
and interns in outreach skills for coih 
lunity involvement; 

* expand the use of paraprofessionals 
and encourage volunteer work by parents 
in tutoring and other activities* in 
both hone and school; 

* use ways of identifying and serving 
the parents of preschool children* 
of helping the parents to be good 
teacher-tutors; 

* insure that the growing day-care 
navenent will include education* 
not Just custodial service; 

* pronote decentralizatlcm* give parents 
nore information about what is going 
on about school goals* objectives* 
practices* and curriculun* and their 
Involvement in the school; and 

* recognize that the essential element 
of home education is vital to success* 
ful achievement. 

Recent national surveys by lejirn ing Ha^az i ne^ ^ and the 
University of Georgia Follow Through Project^^ have Indicated 
that HSI career development programs are cme of a kind* unique 
nationally. Terrel 8e11* U. S. Comlssioner of Education* In 
reviewing HSI work has called it '*sound" and '*dynafflic."34 
Participants evaluating the programs have indicated IOCS that 
they believe the programs will have continuing* long*range 
iviPact on their teaching and their work with school ^comiuni^. 
The Benton Harbor Michigan Compensatory Education Program* 
which sent a team of 10 to HSI training In Washington* Is 
planning to Implement the HSI approach on a ci^-wide basis 
In school year ig76-77. HSI programs have been demonstrated 
at the national Conventions of the Elementary Principal s» 
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thi CoMunlty Education Cofi»rt1uii tht National Association 
for tht Education of Young Chi tdrm and tlie Carmr Elewntary 
Education Confemce, 

The Honi and School Instltuta servos as an exaiiq>1e of an 
efftctlvt progran ^veloped ^tn yery few. If any» additional 
resources. 
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COWXUSIOfttS RECONHENMTIONS 



Although tht Involwimt of rcprtsenUtlws of the cownunlty 
sector tn the developnent ind Inplemtatlon of educitlofuil pro* 
^rms it ill lewis Is not i cowrept thit could be considered 
*'1rmovit1ve" In educatlonil circles* the iuthor ««as duly Impressed 
tilth the fict thit* In nost cises* Involvement of coMin1t;y Is 
and hts InltliUy been i re<)u1renent for federil fiHHtlng. In 
this ittenpt to review such "models*** It quickly becime ippirent 
through i surv^ of the literature end teecher education programs 
that higher education programs for preparing teachers which require 
caMiun1t;y Involvement and/or coimnlty training were barely 
existent except In cases of federally funded prograns such as those 
cited In this study* Teacher Corps* Urbari/Airal * and Follow Through. 
The Hott Foundation program at Klchlgan State and the Home and 
School Institute were possibly the only exceptions to this obser- 
vation. The absence of published documentation of aro^ such pro* 
gram WIS a severe limitation to this project. In addition* the" 
author WIS limited In the number of direct contacts to hl^r 
education Institutions In seeking Information on teacher education 
programs which required a well defined conminlty compon«)t. In 
all cases of Inquiry* the result was the s«ne. If there was a 
c€Hmin1t;y aspect* It wis as a result of elective selection of 
courseworic or an infltience of the Importance of co«mun1t;y In the 
required block of courses^ Traditionally* most student teaching - 
assignments require only school related experience. 

There are beginnings of connunl^ Involvement In teacher 
education progrMi development ^outside of federally funded 
projects* An example would be the recently legislated **Standards 
for Colleges or Universities Preparing Teachers** for the State 
of Ohio. The standards Include the requirement that: 

The college or university unit having pri- 
mary responsibility for the preparation of 
teachers shall select advisory committees 
of Interested groups from within the 
college or university preparing teachers* 
Interested groups fVom within approved or 
chartered schools or school districts* 
and Interested citizens. 

The resultant **Project Redesign** efforts of the State of Ohio 
may lead to more exemplary models of teacher education designed 
with direct Involvement of comunlty representatives by 1980* 
the target date for compliance* Added to this effort* of course* 
Is the continuation and persistence of the Competency Based 
Teacher Education movement which* In most cases* calls for com- 
munity Involvement In the development aspects as well as field 
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based and comnlty based experiences for the teacher In 
training. 

In the light of the limitations of this study* the fol- 
lowing conclusions are apparent: 

K CoMunlty Involvement In teacher 
edtfcatlon Is a viable force which 
contributes to the development of 
Improved school/coimnlty relations, 

2. Experience In the conminlty and 
specific connunlty awar^ess train* 
Inc Is vital to the development of 
effectlvt teachers, 

3. Involvement and training for comunlty 
adults also enhances Inproved school/ 
community reUtlons. 

4. Tonnorow^s teachers trained without 
a ''sense of comunlty'* will probably 
remain as Ineffective as their prede- 
cessors* If not more so. 

5. The utilization of comiunlty resources* 
both human and material » contributes 

to the learning environment of the 
sclwol . 

6. Involvement of conminlty In teacher 
education program development contrib- 
utes to the mutal understaiidtng of 
the Institution and its objectives 
and the community and Its children, 

7. There Is a need for establishing 
effective parity relationships In 
educational programing at all levels. 

8. Teachers* parents* and children 
benefit when conwnlcatlons about 
school and schooling are Inproved. 

9. Kultlcultural teacher education Is 
enhanced through the Inclusion of 

a comunlty based program component. 

Teacher education institutions should take the lead provided 
by the federt1*fUnded projects included In this study In moving 
toward mare Intensive community Involvement In their training 
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progriMS* The folloidng suggesttons serv« as recomefuktlons 
tht future of teflther educttlon progrw develofmnt: 

1* Higher education Institutions should 
begin to devt1<^ ;»rocedures for In^* 
eluding grass root coMunlty represent 
tatlves In their planning coMlttees. 
These represenUtlves should be driwi 
froii all areas inhere prospective 
teachers expect to find enplojmnt. 

2* Prograits of teacher education stkould 
Include Internships In the comiunlty 
as mIV as the school* 

3* Higher edition Institutions In 

cooperation with local school districts 
should develop connunlty/school ed- 
ucation programs. 

4* Teacher education programs nust becone 
nore and iii>re conaunlty based* 

St Prospective teachers as mil as 
regular teachers must develop the 
skills necessary to utilize conmunlty 
resources In the classroom. 

6* Teacher education should move more 
rapidly toward an off-campus» on-> 
site base* stich as a teacher cefiter* 
where more direct* more effective 
School/Cominlty Councils can be 
Incorporated. 

Professors as well as teacher ed- 
ucation stwlents must become more 
Involved In the coimnunlty In which 
service Is provided. 

Perhaps the urgency for the Inclusion of coiimjn1t;y in 
teacher education prograMing can best be suMmd up In the 
following futures statement made by the Study Coranlsslon on 
Undergraduate Education and the Education of Teachers: 

Future teachers and other education person- 
nel win perform a broad range of human 
services operating from coiiinun1t;y*schoo1 
centers: they may often be street workers; 
they may offer a variety of medical and 
covnunlty health services; they may assist 
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tn devtloping tnte11«ctui1 and tnotlonal 
groirth tn both chlldm ind parents; th«y 
win* as school -r«lat«f personnel* relate 
to other hUMn service agenctes and ctvll 
agenctest and they tdll worlc to create a 
healthy professional coanuntty withtn the 
school and tsstst the coiiaintty trotrnd ft 
tn or9an1ztn9 tnd developing tts resources. 
Indeed* the range of personnel eductted by 
the refomed programs wtll protnbly be is 
broad as the needs of the coamunttles ser- 
ved. It ts likely that the matter of the 
appropriate responsibilities and relation* 
ships anong the home and educational and 
conPKMlty service groups will have to be 
explored. What future education personnel 
will regard ns appropriate places for a- 
sisting young people to 1eam» to Mrk» to 
p1ay» ind to act» will largely depend on 
the range of experiences and the contexts 
which have been central to their education. 
If teachers- to-be are to regard education 
as an enterprise which extends beyond the 
school door* their own Intellectual^ vo- 
cational* and social life at the college 
or Institution of h1<iher education ought 
to fom a single continuum so tHat this 
Intellectual life does not stogwhen 
they go to their living unlt*^ 

tot us not wait until we say— 

The future Is upon us 
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About ERIC— Educitlonil Resoursos Information Centtr 



ERIC 

ERIC Is i nationwide Information system of the national Institute 
of Education* designed to serve and advance American education. Its 
basic objective Is to provide Ideas and Information on significant 
current documents (e.g. » research reports* articles* theoretical e>apers» 
tested methods* published or unpublished conference papers* newsletters* 
and curriculum 9u1des or studies) and to publicize the availability of 
such documents. Each clearinghouse focuses Its activities on a sp- 
rite subject matter areat acquires* evaluates* abstracts* and Indexes 
documents^ processes many significant documents In the ERIC system* and 
publicizes available Ideas and Information to the education comnlty 
through Its own publications* those of Central ERIC* and other educa- 
tion media - 

TEACHER EOUCATIOH WD ERIC 

The ERIC Clearinghouse on Teacher Education* established June 20* 
1d6d* Is sponsored by four professional groups— the American Association 
of Colleges for Teacher Education (AACTE) (serves as fiscal agenth the 
jyaerlcan Alliance for Health* Physical Education* and Recreation (AAHPER); 
the Association of Teacher Educators (ATE); and the national Education 
Association (NEA). The Clearinghouse scope Is the preparation of edu- 
cation personnel and* since Karch 1973* selected aspects of health edu** 
cation* physical education* and recreation education* 



ACQUISITIONS 

One of the main tasks of the Clearinghouse Is the acquisition of 
documents within Its scope. The Clearinghouse regularly receives publi- 
cations from schools and professional associations around the country. 
But the majority of documents must come unsolicited* from researchers* 
teachers* and project directors who have produced or are producing mate** 
rials within these subject areas. All documents sent to the Clearing- 
house are evaluated by subject experts. If they meet Clearinghouse 
selection criteria* they are abstracted and indexed for announcement in 
the abstract Journal* Resources In Education (RIE). The majority of rie 
documents are then made available for study on microfiche at over $00 
locations (universities* public libraries* professional associations* 
government agencies) that have an ERIC microfiche collection. Documents 
can usually be purchased In microfiche or "hardcopy" (xerographic repro- 
duction) from the ERIC Document Reproductloi* Service (EORS)* P. 0. Box 
190* Arlington* Va. 22210. 



er|c 



93 



